West Virginia

re-K Standards
(Ages 3-5)

Resource Booklet for
Universal Pre-K

Based on WVBE Policy 2520.15
Effective July 1, 2019



West Virginia Board of Education
2018-2019

David G. Perry, President
Miller L. Hall, Vice President
Thomas W. Campbell, CPA, Financial Officer

Robert W. Dunlevy, Member

F. Scott Rotruck, Member

Daniel D. Snavely, M.D., Member
Debra K. Sullivan, Member
Nancy J. White, Member

James S. Wilson, D.D.S., Member

Sarah Armstrong Tucker, Ed.D., Ex Officio

Chancellor

West Virginia Council for Community and Technical College Education
Interim Chancellor

West Virginia Higher Education Policy Commission

Steven L. Paine, Ed.D., Ex Officio
State Superintendent of Schools
West Virginia Department of Education



Table of Contents

FOTBWOIT oo 2
INEFOAUCTION <ttt 3
School ‘Readiness’ in WV: A FOrmal DEfINITION coo.vcuivvcrceeereceereee s 4
EXPLANATION OF TEIMS oo 5
NUMDEINNG OF STANUAITAS .ooooeoe e 5
Guiding Principles for the WV Pre-K STaNAArdS ... 6
APPIrOACNES T0 LEATNING ..o 8
Social and EMotional DeVEIOPMENT ... 1
English Language ArtS: EXPLANGTION ..o 14
English Language ArtS STANAAINAS ... 15
MAthEMATICS STANTAINAS ..ot 21
SCIENCE STANUATAS oot 25
Health and PhySiCal DEVELOPMENT ... 27
TRE ATES oottt 30
Appendices
A, STANAArds VS, CUTTICULUM ..o 32
B. Sample Introductory Parent Letter (Grade Pre=K) ... eeeeeeeeeeeeoeeeeseeseseseeeeeeeeeeeeeeeonennes 33
C. English Language Arts Standards ProSreSSIONS. ... 34
D. Mathematics: Mathematical Habits Of MiNd ... 53
Connecting the Mathematical Habits of Mind to the
Standards for MathematiCal CONTENT ... 55
E. Mathematical Habits of Mind - Explanation and Examples for Preschool.........ccooocceervveee. 56
F. Mathematics Standards PrOSrESSIONS ... 59
G. Developmentally Appropriate Foundations to Support
FOrmative ASSESSMENT PrOCESSES .....ivveceeeeecveeeeeeeeseeeeee e 67
H. Crosswalk: Early Learning Scale/WV Pre-K Standards/Head Start Outcomes..........oovvveeee.... 68

@ Resource Booklet for Universal Pre-K 1



Foreword

Dear West Virginia Educators,

| am pleased to share the West Virginia Board of Education Policy 252015, West Virginia Pre-K
Standards (Ages 3-5) for Universal Pre-K. The West Virginia Pre-K Standards are organized

to parallel content in the West Virginia College and Career Standards. The resources in this
booklet are designed to support those invested in West Virginia’s young children through
exploration of the continuum of learning. It is critical to remember that while these standards
represent an alignment with K-12 standards, the West Virginia Pre-K Standards are not a
“push-down” of standards. Instead, they are a developmentally appropriate set of standards
for young children. We know that even our youngest learners must first develop basic skills,
understandings, and attitudes toward learning before they can be successful with more
rigorous content in later grades.

Young children make learning connections through authentic hands-on experiences. Teachers
that allow children time to explore and discover both inside and outside, optimize children’s
ability to internalize and generalize content by making their own connections to prior
knowledge. All children, regardless of age and ability, need opportunities to engage in learning
activities and experiences that are immersed in play.

Strong foundations in learning set the stage for future academic and personal achievement.
The positive academic impacts of early learning are further enhanced when schools connect
high quality pre-k with the early and elementary grades. It is my sincere hope that you will
utilize the resources found within this document to tailor your instruction to meet the needs of
each child in your care.

In closing, thank you for your dedication to the well-being and education of the pre-k children
of our great state. | am humbled by the amazing work you do each day to in preparing each
child in your care to face the challenges of the future.

Sincerely,

Bt Mhan

Steven L. Paine, Ed.D
West Virginia Superintendent of Schools
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Introduction

Policy 2520.15, West Virginia Pre-K Standards (Ages 3-5)

Children benefit from high-quality preschool experiences that are grounded in standards-
based practices. The West Virginia Pre-K Standards provide a framework across all learning
domains. Enriched environments and optimized learning opportunities to support the West
Virginia Pre-K Standards take place in a variety of early learning settings. In March 2002, the
West Virginia legislature passed Senate Bill 247 that became West Virginia Code §18-5-44, a
mandate for high-quality early education programs for all four-year-old children and three-
year-old children with identified special needs. These early education programs are known as
West Virginia Pre-K. To support the provision of enriched environments for young children, a
collaborative group of West Virginia early education professionals developed the West Virginia
Pre-K Standards. The standards are designed to serve as early learning guidelines for all
children ages three through five regardless of the setting.

The West Virginia Pre-K Standards are grounded in scientific child development research,
children’s approaches to learning, and effective educational practices. Vital to implementing
these standards is the ability to teach using appropriate strategies. Teaching practices
grounded in the implementation of these standards will create a foundation of lifelong
learning for West Virginia’s children. Young children live in a society where information is
constantly changing and the ability to function well in an increasingly global economy is
essential. As a result, it is essential that children develop dispositions and skills which allow
them to become competent, independent learners who utilize the world around them to
progress across all developmental domains. To fulfill this role, teachers of young children must
also be lifelong learners, continuously building their professional knowledge, and functional
competencies based on current research.

The West Virginia Pre-K Standards are intended to guide practitioners in offering high-quality
early education environments and experiences that are responsive to individual children and
maximize learning. Using this framework, educators can plan high-quality learning experiences
for all children, including those with disabilities. The framework is not designed as an
assessment tool, nor should it be used as a way to delay the entry of eligible children into
kindergarten.

The West Virginia Pre-K Standards are considered an integral part of an inter-related
comprehensive curriculum and assessment system as defined by Policy 2525. The WVBE has
the responsibility for establishing high-quality standards for all education programs (W. Va.
Code §18 9A 22). Several foundations frame the design of the West Virginia Pre-K Standards
and describe an approach that promotes lifelong learning competencies.
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School ‘Readiness’ in WV: A Formal Definition

In West Virginia, school readiness refers to the process of assuring children have access to the
best available resources prior to entering first grade. Available resources support children and
their families and focus on maximizing children’s holistic development from birth.

Acknowledging that each child’s development is significantly affected by previous experiences,
school readiness also entails the capacity of schools and programs to welcome families and be
prepared to serve all children effectively within the developmental domains of:

health and physical development,

- social and emotional development,

language and communication,

cognition and general knowledge, and

individual approaches to learning.

To support school readiness efforts and assure the use of developmentally effective methods
for children prior to entering first grade, the Ready, Set, Go! West Virginia Comprehensive
Framework for School Readiness is utilized in West Virginia. This comprehensive framework
includes an approach that focuses on how the state and local communities, schools, and
programs can offer support and resources for families and children prior to and during their
transition into school. Programs serving children in Early Learning Readiness grades (WV
Pre-K and Kindergarten) also provide opportunities for children to build solid foundations and
positive dispositions to learning.
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Explanation of Terms

Domains are the broad components that make up a content area; e.g., reading, writing,
speaking/listening, and language make up the English language arts content area.

Clusters are groups of standards that define the expectations students must demonstrate to
be college and career ready.

Standards are the expectations for what students should know, understand, and be able to do;
standards represent educational goals.

Numbering of Standards

The numbering for each standard is composed of three parts, each part separated by a period:
- the content area code (e.g., ELA for English language arts),
- the grade level (Pre-K), and
- the standard.

IWustration: AL.PK1 refers to Approaches to Learning, grade Pre-K, standard 1.
ELA.PK1 refers to English language arts, grade Pre-K, standard 1.
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Guiding Principles for the WV Pre-K Standards

Foundations Description

Representation and symbolic | Children use representation and symbolic thinking across all domains
thinking are critical. to develop an understanding of concepts and generalizations from
concrete to abstract. The ability to pretend and use symbols are
foundations of symbolic and abstract thought, which leads to the
development of academic skills such as math, science, and literacy.
The experiences that lead to a child’s ability to think abstractly must
be embedded in the curriculum through opportunities for active
exploration, pretend play, and symbolic communication. Children
should have the opportunity to invent with materials and words.

Children are active learners. Children learn through active involvement (exploring, playing,
manipulating, and problem solving). They construct their own
knowledge by engaging in experiences in the environment with peers
and adults. Adults must use experiences with children to scaffold
previous knowledge with new concepts. Active learning is a key
component of both child-initiated and teacher-facilitated experiences.

Development and learning are | Learning and development do not simply coexist. The process
interrelated. of learning is directly related to the process of development.
Experiences grounded in the WV Pre-K Standards must be integrated
and emphasize development and learning.

Each child is an individual Children go through similar stages of development but at individual
learner. rates. Not all children within an age group should be expected to
arrive at early learning expectations at the same time or with the
same degree of proficiency.

Children with special needs Children with special needs must be offered a least restrictive

are typically best served in environment that provides opportunities to develop across domains
inclusive settings. through interactions with their peers and adults. Attention to
individual variation is critical, specifically regarding the development
of concepts and proficiencies across domains. Individualized
modifications and adaptations provide each child with opportunities
to reach their full potential.

English Language Learners When immersed in an inclusive environment, children who are
are best served in inclusive acquiring the English language are provided opportunities to
settings. develop expressive and receptive language through interactions

with their peers and adults. Attention to individual variation is
critical, specifically regarding their development of concepts and
proficiencies across domains. Children should be provided consistent
opportunities to interact and demonstrate their abilities, skills, and
knowledge in any language, including their home language.

Family engagement is critical | The family is the child’s first and most important teacher. They

to the success of young provide a deep understanding of their child during the first years of
children. school. Teachers must establish and maintain ongoing relationships
with families to best support children’s development and linkages
between home and school.
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Foundations

Description

Children learn by experiencing
the culture and world in
which they live.

Children begin their understanding of others by first interacting
within their own families, neighborhoods, and schools. Early learning
settings and programs must be intentionally designed to provide
children the opportunity to move from self-awareness to awareness
and understanding of others. Using children’s background knowledge
as a catalyst for deepening understanding provides opportunities

for children to experience and share various cultural aspects of the
world in which they live. Each child’s home culture and language

are brought into the classroom as part of this shared classroom
community. Intentional teaching strategies must focus on acceptance
and respect of all individuals.

The environment is the child’s
third teacher.

Along with the family and the teacher, high-quality early learning
environments provide children with the tools necessary for continual
growth and development. Learning environments should be designed
and equipped in a manner that supports discovery, small group and
individual learning, exploration, problem solving, and development.
The learning environment should be designed to help children
develop a sense of community. To achieve this, teachers must know
the children and families well so they can plan intentional ways for
everyone to interact and work collaboratively.

School Readiness supports
the holistic development of
children.

School readiness is a process of ensuring that children have

access to the best available resources prior to entering first grade.
Available resources support children and their families, and focus on
maximizing children’s holistic development from birth. Acknowledging
that each child’s development is significantly impacted by previous
experiences, school readiness also entails the capacity of schools
and programs to welcome families and be prepared to serve all
children effectively within the developmental domains of health and
physical development, social and emotional development, language
and communication, cognition and general knowledge, and individual
approaches to learning.

The formative assessment
process is a foundational
component of all early
learning programs.

The formative assessment process is used to inform instruction

and personalize learning. Used daily to assist with planning high-
quality opportunities for learning and development, this process
uses various forms of evidence to help educators scaffold children’s
learning to best meet their needs. The formative assessment process
also provides a meaningful approach for communicating individual
children’s development and learning with families. Formative
assessment data reported to the WV Early Learning Reporting System:
Pre-K (WV ELRS: Pre-K) is used to share progress with families and help
ensure data driven decisions are made at the local and county levels
to drive continuous quality improvement efforts.
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Approaches to Learning

Approaches to Learning refers to observable behaviors that indicate ways children become
engaged in and respond to social interactions and learning experiences. Children’s approaches
to learning contribute to their success in school and influence their development and learning
in all other domains. Children’s ability to stay focused, interested, and engaged in activities
supports a range of positive outcomes, including cognitive, language, and social and emotional
development. It allows children to acquire new knowledge, learn new skills, and set and
achieve goals for themselves. Many early learning experts view approaches to learning as one
of the most important domains of early childhood development.

All West Virginia teachers are responsible for classroom instruction that integrates content
standards, and learning skills. Students in Pre-K will advance through a developmentally
appropriate progression of standards. The following chart represents the components of
Approaches to Learning standards in Pre-K:

Executive Functioning and Cognitive Self- Initiative and Curiosity
Regulation
Self-regulation - Appropriate risk taking
Maintain focus - Imagination
Attend to activities - Creativity
Complete challenging task - Build on prior experience
Inquire and investigate
Persistence and Attentiveness Cooperation
Implement plans and ideas - Collaborative work and play
Engage in a product and activity for an - Play organized by children
extended period of time - Share knowledge and ideas with peers
Purposeful play - Take on roles and responsibilities in the
Show persistence in actions and behavior classroom

Pre-K Specifications:

In Pre-K, students should be immersed in a rich environment and have numerous
opportunities that foster independence and autonomy in order to meet college and career
readiness expectations. As familiar adults support development in Approaches to Learning,
children illustrate continuous growth in their ability to function appropriately within the
classroom, throughout routines, and during transitions. Children demonstrate positive
growth in Approaches to Learning when they take on appropriate leadership roles within their
environment. They demonstrate increased abilities in expressing needs, feelings, and positive
coping skills. Children also show development in problem solving, independence, and group
work.
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Numbering of Standards

The following Approaches to Learning standards are numbered continuously. The ranges in the
chart below relate to the clusters found within the Approaches to Learning domain:

Executive Functioning and Cognitive Self-Regulation

Sustain attention, impulse control, flexibility in Standards 1-2
thinking

Initiative and Curiosity

Interest in varied topics and experiences, desire to | Standards 3-5
learn, creativeness, and independence in learning

Persistence and Attentiveness

Engagement in activities with persistence and Standards 6-10
attention

Cooperation

Interest and engagement in group experiences Standards 11-13

Executive Functioning and Cognitive Self-Regulation

Cluster Sustain attention, impulse control, flexibility in thinking
AL.PK1 Illustrate increasing abilities in impulse control.
AL.PK.2 Demonstrate actions, words, and behaviors with increasing independence.

Initiative and Curiosity

Cluster Interest in varied topics and experiences, desire to learn, creativeness, and
independence in learning

AL.PK3 Demonstrate flexibility, imagination, and inventiveness in approaching tasks and
activities.

AL.PK4 Originate and combine ideas to learn and discuss a range of topics.

AL.PK.5 Inquire and investigate.
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Persistence and Attentiveness

Cluster Engagement in activities with persistence and attention
AL.PK.6 Persist in completing tasks, activities, projects, and experiences.
AL.PK.7 Increase concentration over a reasonable amount of time despite distractions and
interruptions.
AL.PK.8 Engage in project or activity over an extended period of time.
AL.PK9 Continuously create, develop, and implement plans.
AL.PK10 Seek solutions to questions, tasks, or problems through trial and error.
Cooperation
Cluster Interest and engagement in group experiences
AL.PK11 Initiate and engage in learning experiences and play with peers.
AL.PK12 Relate and share knowledge with peers.
AL.PK13 Assemble and guide classroom activities.
10
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Social and Emotional Development

Positive social and emotional development provides a critical foundation for lifelong
development and learning. Social and emotional skills are necessary to foster secure
attachment with adults and peers, maintain healthy relationships, regulate one’s behavior

and emotions, and develop a healthy concept of personal identity. Developing these skills
through active learning helps children navigate new environments, facilitate the development
of supportive relationships with peers and adults, and support their ability to participate in
learning activities. Essential to this process is the child’s ability to self-regulate and persist

in activities when challenged with new experiences. To self-regulate, a child will be able to
express, recognize, and manage their own emotions as well as respond appropriately to others’
emotions. These processes are the primary goals for young children and are incorporated into
all learning standards.

All West Virginia teachers are responsible for meeting the needs of all children through a
holistic approach. Students in Pre-K will advance through a developmentally appropriate
progression of standards. The following chart represents social and emotional development
standards that will be developed in Pre-K:

Self-Concept Knowledge of Family and Community
Show confidence in self - Identify and understand their roles and that
Express self of others within the community
Exhibit personal responsibility

Social Relationships

Develop Positive relationships with children and adults
Follow rules and routines
Participate in cooperative and group play with guidance from adults

Pre-K Specifications

In Pre-K, students should be immersed in a supportive environment and have numerous
opportunities to develop self-concept, positive social relationships, and knowledge of

family and community roles. Positively navigating through these concepts is foundational in
becoming lifelong learners. Appropriate attachments with adults and peers form foundations
for learning in all other domains. Learning and development occur simultaneously in all areas.
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Numbering of Standards

The following standards are numbered continuously. The ranges in the chart below relate to
the clusters found within the Social and Emotional Development domains:

Self-Concept

Development of Self-Concept

Standards 1-3

Development of Self-Expression and Self-
Awareness

Standards 4-6

Social Relationships

Development and Demonstration of Pro-Social
Behaviors

Standards 7-12

Cooperation

Standards 13-18

Knowledge of Family and Community

Progression of Understanding of their Role in the
Family and Community

Standards 19-23

Self-Concept
Cluster Development of Self-Concept
SE.PK Describe themselves by using physical characteristics/traits (e.g., hair, body parts,
and height).
SE.PK.2 Demonstrate growing confidence in their own developing skills and expresses pride
in accomplishments.
SE.PK.3 Increase independence in a variety of activities, routines, and tasks.
Cluster Development of Self-Expression and Self-Awareness
SE.PK4 Demonstrate progress in expressing needs, wants, and feelings.
SE.PK.5 Express a broad range of emotions and recognize these emotions in self and others.
SE.PK.6 Respond appropriately to different social situations.
12
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Social Relationships

Cluster Development and Demonstration of Pro-Social Behaviors
SE.PK.7 Develop positive relationships with children and adults.

SE.PK.8 Show empathy and caring for others.

SE.PK.9 Follow basic rules and routines.

SE.PK10 Use materials purposefully, safely, and responsibly.

SE.PK11 Develop and sustain friendships with peers.

SE.PK12 Manage transitions and begin to adapt to changes in routines.
Cluster Cooperation

SE.PK13 Use communication skills to initiate or join classroom activities.
SE.PK14 Engage in cooperative play.

SE.PK15 Take turns with materials and during experiences.

SE.PK16 Use and accept negotiation, compromise, and discussion to resolve conflicts.
SE.PK17 Accept guidance and direction from a variety of familiar adults.
SE.PK18 Participate in a variety of classroom activities and tasks.

Knowledge of Family and Community

Cluster Progression of Understanding of their Role in the Family and Community

SE.PK19 Understand and describe the interactive roles and relationships among family
members.

SE.PK.20 Identify and describe roles of community members.

SE.PK.21 Understand similarities and respect differences among people (e.g,, gender, race,
special needs, culture, language, and family structure).

SE.PK.22 Identify themselves as a member of groups within a community.

SE.PK.23 Identify and describe locations and places in their community.
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English Language Arts

Explanation of Terms
Domains are the broad components that make up a content area; e.g, reading, writing,
speaking/listening, and language make up the English language arts content area.

Language  Students will learn and apply the standard rules of written and spoken English while
approaching language as a matter of craft and informed choice among alternatives
to communicate. Students will understand words and phrases, their relationships,
and their nuances and acquire new vocabulary, particularly general academic and
domain-specific words and phrases.

Reading The development of proficient reading skills is critical for mastering academic
content. Students must show a steadily growing ability to discern more from and
make fuller use of text. This includes making an increasing number of connections
among ideas and between texts, considering a wider range of textual evidence and
becoming more sensitive to inconsistencies, ambiguities, and poor reasoning in text.
To build the foundations of reading, students will master the essential components
of reading (i.e., fluency, phonics, word recognition, phonological awareness, and
print concepts). Students will gain exposure to a range of texts and tasks. Rigor is
also infused through the requirement that students read increasingly complex texts
through the grades. Students advancing through the grades are
expected to meet each year's grade-specific standards and retain or further develop
skills and understandings mastered in preceding grades.

Speaking/  Students will be required to communicate ideas clearly and efficiently, including

Listening but not limited to formal presentation. They will use oral communication and
interpersonal skills as they work together. They will need to be able to express and
listen carefully to ideas, integrate information from oral, visual, quantitative and
media sources, evaluate what they hear, use media and visual displays strategically
to help achieve communicative purposes, and adapt speech to context and task.

Writing Students will apply writing skills and strategies to communicate effectively for
different purposes using specific writing types. They will use the writing process by
appropriately applying the organization of ideas, development of main ideas and
supporting details, varied sentence structure, word choice, and mechanics. Using a
variety of literary and informational texts, print sources and media sources, students
will select, organize, and evaluate for research purposes.

14 West Virginia Pre-K Standards @



English Language Arts

English language arts (ELA) refers to language development and the ability to interpret
meaning from written text. Language development refers to emerging abilities in receptive and
expressive language. This domain includes understanding and using one or more languages.
Language development is among the most important tasks of the first five years of a child’s
life. Language is the key to learning across all domains. Specific language skills in early
childhood are predictive of later success in learning to read and write. Also, children who are
skilled communicators are more likely to demonstrate social competence.

Literacy knowledge and skills refers to the knowledge and skills that lay the foundation for
reading and writing, such as understanding print concepts and conventions, phonological
awareness, alphabet knowledge, letter-sound relationships, and early writing. Early literacy is
the foundation for reading and writing in all academic endeavors in school. It is considered
one of the most important areas for young children’s development and learning. Competent
readers are individuals that can interpret meaning from written symbols. Competent writers
can use symbols to represent their thoughts.

All West Virginia Pre-K teachers are responsible for meeting the needs of all children through
a holistic approach. Students in pre-k will advance through a developmentally appropriate
progression of standards. The following chart represents the components of literacy that will
be developed in the reading, writing, speaking, listening, and language domains in Pre-K:

Early Learning Foundations

Fluency

Phonics and Word Recognition
Handwriting

Phonological Awareness

Print Concepts

Reading

Writing

Competent readers are individuals that can
interpret meaning from written symbols

Competent writers can use symbols to
represent their thoughts

Speaking/Listening

Language

Speaking and listening refers to emerging
abilities in receptive and expressive language

Language development

@ Resource Booklet for Universal Pre-K
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Pre-K Specifications

In Pre-K, ELA reflect dependence of literacy development on language skills. Further, children’s
language skills are built through developmentally appropriate literacy immersion. Experiences
in listening, speaking, reading, and writing must be embedded across all elements of the daily

schedule and routines. Adults must provide experiences, interactions, and materials that build
on children’s prior knowledge, while introducing new information. Intentional opportunities to
communication and engage in conversation with others are cornerstones of ELA. Early literacy

learning provides children with an opportunity to explore the world through books, storytelling,

and other reading and writing activities.

Numbering of Standards

The following ELA standards are numbered continuously. The ranges in the chart below relate
to the clusters found within the English language arts domains:

Early Learning Literacy Foundations

Fluency Foundation |
Phonics and Word Recognition Foundation Il
Handwriting Foundation Il

Phonological Awareness

Foundation IV

Print Concepts

Foundation V

Reading

Key Ideas and Details

Standards 1-6

Craft and Structure

Standards 7-12

Integration of Knowledge and Ideas

Standards 13-17

Range of Reading and Text Complexity

Standards 18-19

Writing

Text Types and Purposes

Standards 20-22

Production and Distribution of Writing

Standards 23-25

Research to Build and Present Knowledge

Standards 26-28

Range of Writing

Standard 29

Speaking & Listening

Comprehension and Collaboration

Standards 30-32

Presentation of Knowledge and Ideas

Standards 33-35

Language

Conventions of Standard English

Standards 36-37

Knowledge of Language

Standard 38

Vocabulary Acquisition and Use

Standards 39-41

16
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Literacy Early Learning Foundations

Cluster Fluency
ELA.PK.I Retell familiar stories from text with some accuracy and details.
Cluster Phonics and Word Recognition
ELA.PK.II Know the sounds associated with several letters.
Recognize their own name and words associated with environmental print.
Cluster Handwriting
ELA.PK.III Use a pincer grip to hold and manipulate tools for writing, drawing, and painting.
Use scribbles, shapes, pictures and letters to represent objects, stories,
experiences, or ideas.
Attempt to independently write some familiar words.
Write first name.
Cluster Phonological Awareness
ELA.PK.IV Identify sounds or spoken words in the environment.
Recognize and produce rhyming words.
Separate words into syllables.
Replicate the beginning sound in a word.
Cluster Print Concepts
ELA.PKV Show interest in shared reading and looking at books independently.

Demonstrate an understanding that writing conveys meaning.
Understand concepts of print such as print moves from left to right and top to
bottom, and print conveys a message.

Recognize that letters are grouped to form words and words are a unit of print.

Recognize and name some upper and lower case letters of the alphabet.

@ Resource Booklet for Universal Pre-K
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Reading

Cluster Key Ideas and Details

ELA.PK1 With prompting and support, ask and answer questions about details in a literary
text.

ELA.PK.2 With prompting and support, retell stories in literary texts.

ELA.PK3 With prompting and support, identify characters, events, and setting in a literary text.

ELA.PK4 With prompting and support, ask and answer questions about details in an
informational text.

ELA.PK.5 With prompting and support, identify the main topic and retell details of an
informational text.

ELA.PK.6 (Begins in kindergarten.)

Cluster Craft and Structure

ELA.PK.7 With prompting and support, answer questions about unknown words in a literary
text.

ELA.PK.8 (Begins in kindergarten.)

ELA.PK9 With prompting and support, define the roles of author and illustrator in a literary
text.

ELA.PK10 With prompting and support, ask questions about unknown words in an

informational text.

ELA.PK11 With prompting and support, identify the front cover and back cover of a book and
recognize how books are read (e.g,, one page at a time, from front to back).

ELA.PK12 With prompting and support, define the roles of author and illustrator of an
informational text.

Cluster Integration of Knowledge and Ideas

ELA.PKI3 With prompting and support, describe the relationship between illustrations and
the literary story in which they appear (e.g, what moment in a story an illustration
depicts).

ELA.PK14 With prompting and support, discuss how the adventures and experiences of

characters in familiar literary stories relate to children’s own experiences.

ELA.PK15 With prompting and support, describe the relationship between illustrations and the
informational text in which they appear (e.g., what person, place, thing, or idea in the
text an illustration depicts).

ELA.PK16 (Begins in kindergarten.)
ELA.PK17 (Begins in kindergarten.)
Cluster Range of Reading and Text Complexity
ELA.PK18 (Begins in kindergarten.)
ELA.PK19 (Begins in kindergarten.)
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Writing

Cluster Text Types and Purposes

ELA.PK.20 With prompting and support, use a combination of drawing, dictating, and writing to
compose opinion pieces in which the topic or the name of the text being discussed
is included; state an opinion or preference about the topic or book using discussion,
experience, or texts.

ELA.PK.21 With prompting and support, use a combination of drawing, dictating, and writing to
compose informative/explanatory texts; name and supply some information about
the topic using discussion, experience, or texts.

ELA.PK.22 With prompting and support, use a combination of drawing, dictating, and writing
to narrate text in sequential order (beginning, middle, end) using discussion,
experience, or texts.

Cluster Production and Distribution of Writing

ELA.PK.23 (Begins in grade 3.)

ELA.PK.24 (Begins in kindergarten.)

ELA.PK.25 With guidance and support, explore a variety of writing tools and materials (e.g.
pencils, markers, sand, developmentally appropriate digital tools).

Cluster Research to Build and Present Knowledge

ELA.PK 26 With guidance and support, participate in shared research and writing during play
(e.g, explore a number of books by a favorite author and express opinions about
them).

ELA.PK.27 With prompting and support, recall information from experiences to answer a
question.

ELA.PK.28 (Begins in grade 4.)

Cluster Range of Writing

ELA.PK.29 (Begins in grade 3.)

Speaking and Listening

Cluster Comprehension and Collaboration

ELA.PK.30 With prompting and support, participate in collaborative conversations about pre-k
topics and texts with peers and adults through multiple exchanges.

ELA.PK.31 With prompting and support, confirm understanding of a text read aloud or
information presented orally or through other media by answering questions about
details.

ELA.PK.32 With prompting and support, ask and answer questions in order to seek help and get

information.

@ Resource Booklet for Universal Pre-K
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Cluster Presentation of Knowledge and Ideas

ELA.PK.33 Describe familiar people, places, things, and events.
ELA.PK34 With prompting and support, add drawings or other visual displays to descriptions as
desired to provide additional details (e.g., 2- or 3-dimensional artwork).
ELA.PK.35 Use non-verbal communication or spoken language to express ideas, needs, and
feelings.
Language
Cluster Conventions of Standard English
ELA.PK.36 Communicate clearly enough to be understood by adults across a range of situations.

Pronunciation errors and grammatical errors are isolated and infrequent.
Show proficiency with prepositions, regular/irregular past tense, verb,
possessives, and noun-verb agreement.

Show an understanding of a variety of sentences.

ELA.PK.37 (Begins in Kindergarten.)

Cluster Knowledge of Language

ELA.PK38 (Begins in grade 2.)

Cluster Vocabulary Acquisition and Use

ELA.PK.39 (Begins in Kindergarten.)

ELA.PK40 With prompting and support, explore word categories and relationships among
words.

Sort common objects into categories (e.g., shapes or foods) to gain a sense of the
concepts the categories represent.

Demonstrate understanding of frequently occurring verbs and adjectives and
opposites (antonyms).

Identify real-life connections between words and their meaning.

Distinguish meaning among verbs describing the same general action (e.g., walk,
march, strut, and prance) by acting out the meanings.

ELA.PK .41 With prompting and support, use words and phrases acquired through conversations,
being read to, and responding to texts.
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@ Resource Booklet for Universal Pre-K

Mathematics

All West Virginia teachers are responsible for classroom instruction that integrates content
standards and mathematical habits of mind. Mathematical habits of mind, which should
be integrated in these content areas, include: making sense of problems and persevering
in solving them, reasoning abstractly and quantitatively; constructing viable arguments and
critiquing the reasoning of others; modeling with mathematics; using appropriate tools
strategically; attending to precision, looking for and making use of structure; and looking
for and expressing regularity in repeated reasoning. Students in Pre-K will focus on two
critical areas: (1) analyzing mathematical challenges in an environment where collaboration
in creative mathematical thinking is encouraged; (2) formulating, representing, and solving
simple mathematical problems through creative thinking, which is imperative to building
mathematical competency. Pre-K offers exposure to the skills, active exploration, and
discoveries in context of stimulating opportunities that provides foundational skills in
preparation for kindergarten.

Counting and Cardinality Operations and Algebraic Thinking
Count in sequence to 10 - Recognition of adding/removing objects as
Use 1to 1 correspondence adding/subtracting
Match quantity to numbers - Understand simple patterns
Measurement and Data Geometry
Name shapes correctly - Describe attributes of objects
Understand more or less

Pre-K Specifications

High-quality early numeracy experiences directly attribute to later literacy achievement.
Practical applications of early numeracy are vital in fostering young children’s overall
mathematical thinking. Mathematical thinking is a process and a core component of
cognition. Young children need to analyze mathematical challenges in an environment where
collaboration in creative mathematical thinking is encouraged. Formulating, representing,
and solving simple mathematical problems through creative thinking is imperative to building
mathematical competency. Mathematics is the ability to think logically, plan, solve problems,
reason, make predictions, and notice patterns. When given the opportunity, young children
use symbolic thinking to represent their thoughts, which becomes a catalyst for higher level
thinking in all domains.
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Numbering of Standards

The following mathematics standards are numbered continuously. The ranges in the chart
below relate to the clusters found within the mathematics domain:

Counting and Cardinality

Number Names Standards 1-3
Counting to Tell the Numbers of Objects Standards 4-5
Comparing and Ordering Numbers Standards 6-7

Operations and Algebraic Thinking

Composing and Decomposing Numbers Standards 8-12

Number and Operation in Base Ten

Number and Operations in Base Ten Standard 13

Measurement and Data

Describe and Compare Measurable Attributes Standards 14-15

Classify Objects and Count the Number of Objects | Standards 16
in Each Category

Geometry
Identify and Describe Shapes Standards 17-19
Analyze, Compare, Create and Compose Shapes Standards 20-22

Counting and Cardinality

Cluster Number names

M.PK Count in sequence to 10 and beyond.

M.PK.2 (Begins in kindergarten.)

M.PK.3 Begin to identify and write some numerals.

Cluster Counting to tell the number of objects

M.PK 4 Understand the relationship between numbers and quantities; connect counting to

cardinality.
- Use one-to-one correspondence to count objects and match groups to objects.

Match quantity with number symbols; given a number up to 10, counts out that
many objects
Recognize quantity without counting up to five objects.

M.PK.5 Count to answer, “how many?” questions up to 10 items.
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Cluster Comparing and ordering numbers

M.PK.6 Identify whether the number of objects in one group is more, less, greater than,

using matching and counting strategies).

fewer, and or equal to number of objects in another group for up to 5 objects (e.g., by

M.PK.7 Identify first and last related to order or position.

Operations and Algebraic Thinking

Cluster Composing and decomposing numbers

M.PK.8 Recognize addition as putting objects together and subtraction as taking objects
apart. (e.g, if we have 3 apples and add 2 more, how many apples do we have all
together?).

M.PK.9 (Begins in kindergarten.)

M.PK10 Identify parts in relationship to a whole.

M.PK11 Duplicate, create, and extend simple patterns using concrete objects.

M.PK12 (Begins in kindergarten.)

Number and Operations in Base Ten

Cluster Work with numbers 11-19 to gain foundations for place value

M.PK13 (Begins in kindergarten.)

Measurement and Data

Cluster Describe and compare measurable attributes

M.PK14 With prompting and support, identify measurable attributes of objects, such as
length and/or weight.

M.PK15 Represent and interpret data.

Estimate the size of objects in comparison to a common unit of measurement,
(e.g., more/less, long/short, big/little, light/heavy).

Recognize and interpret information/symbols presented in tables and graphs.

Cluster Classify objects and count the number of objects in each category

M.PK16 Sort objects into categories according to common characteristics (e.g,, color, size,
shape) and count the number of objects.
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Geometry

Cluster Identify and describe shapes

M.PK17 Describe objects in the environment.

Use the names of basic shapes.

Describe the relative positions of objects using terms (e.g., up, down, over, under,
top, bottom, inside, outside, in front, behind).

M.PK18 Correctly name basic shapes regardless of their orientations or overall size.

M.PK19 Sort two-and three-dimensional shapes and objects.

Cluster Analyze, compare, create and compose shapes

M.PK.20 Analyze and compare two- and three-dimensional shapes and objects in different
sizes. Describe their similarities, differences, and other attributes.

M.PK.21 Create and build shapes from components (e.g, sticks and clay balls).

M.PK.22 With prompting and support, compose simple shapes to form larger shapes (e.g.,

“Can these two triangles, with full sides touching, join to make a rectangle?”)
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Science

Scientific thinking builds on children’s prior experiences, backgrounds, and early theories.
Children’s fundamental math concepts support scientific experimentation, investigation,

and inquiry, resulting in the development of new understandings of their world. Science

and math concepts are best developed through active exploration of naturalistic, informal,
and structured learning experiences. Expanding on children’s curiosity, encouraging them to
pursue their questions and develop ideas in a risk-free environment helps children to refine
their own understanding of the world around them. Documentation of children’s experiences
and hypotheses allow them to share and discuss their theories with others. Scientific thinking
is an approach to learning.

All West Virginia teachers are responsible for meeting the needs of all children through a
holistic approach. Children in Pre-K will advance through a developmentally appropriate
progression of standards. The following chart represents the components of science that will
be developed in the Science as Inquiry and Scientific Knowledge standards in Pre-k.

Science as Inquiry Scientific Knowledge

Active exploration - Inquire and investigate
Investigation

Pre-K Specifications
In Pre-K, children should be immersed in a science rich environment and have numerous

opportunities for hands-on, child-centered inquiry. It is more important for children to engage
in the process of scientific inquiry and making connections than learning scientific facts.

Numbering of Standards

The following science standards are numbered continuously. The ranges in the chart below
relate to the clusters found within the science domain:

Science as Inquiry
Foundational Knowledge of Scientific Inquiry Standards 1-4
Utilization of Inquiry Standards 5-8

Scientific Knowledge

Understanding the Living and Physical World Standards 9-1
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Science as Inquiry

Cluster Foundational Knowledge of Scientific Inquiry

SC.PK1 Ask questions that can be answered through active investigation.

SC.PK.2 Explore and discuss similarities and differences among objects and materials.

SC.PK.3 Investigate cause and effect relationships through exploration, manipulation and
interaction with the environment (problem solving techniques).

SC.PK4 Make predictions and brainstorm solutions.

Cluster Utilization of Inquiry

SC.PK.5 Identify the five senses and use them to make observations.

SC.PK.6 Explore observational tools (e.g., magnifying glass, stethoscope) to extend the five
senses.

SC.PK.7 Engage in scientific talk by utilizing words (e.g., observe, compare, contrast, measure,
reflect, predict, plan).

SC.PK.8 Communicate results, solutions, and conclusions through a variety of methods( e.g.,

verbal or visual representation).

Scientific Knowledge

Cluster Understanding the Living and Physical World
SC.PK.9 Explore and describe the natural environment verbally or through representation.
SC.PK10 Explore and describe changes in materials and relationships (e.g., cause/effect,
seasons, life cycles, etc.).
SC.PKMIM Communicate awareness that people can impact the environment in positive and
negative ways.
26
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Health and Physical Development

Health and Physical Development refers to physical well-being, use of the body, muscle
control, appropriate nutrition, exercise, hygiene, and safety practices. Early health habits lay
the foundation for lifelong healthy living. Physical well-being, health, and motor development
are equally important foundations to young children’s learning. Health problems, delays in
physical development, and frequent illnesses interfere with children’s ability to learn and

are associated with a range of poor developmental and educational outcomes. Developing
motor control and coordination involves the interplay between children’s emerging physical
capabilities, growth and maturation, adult interactions and support, and opportunities

to practice new skills. Other domains rely on continued growth in health and physical
development.

All West Virginia teachers are responsible for meeting the needs of all children through a
holistic approach. Students in Pre-K will advance through a developmentally appropriate
progression of standards. The following chart represents the components of physical health
and development that will be developed in Pre-K:

Safety Practices Gross Motor
Follow rules and routines - Develop large muscle coordination and skills
Recognize unsafe situation - Develop spatial awareness

Health Practices Fine Motor
Complete personal care routines - Develop small muscle coordination and skills
Make healthy choices - Demonstrate increased self-help skills

Pre-K Specifications

In Pre-K, students should be immersed in a healthy environment and have numerous
opportunities to practice and use a variety of healthy habits, safety practices, and engage in
physical activities.
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Numbering of Standards

The following health and physical development standards will be numbered continuously.

The ranges in th
development do

e chart below related to the clusters found within the health and physical
mains:

Safety Practices

Safety Practices Standards 1-5

Health Practices

Healthy Development Standards 6-9

Gross Motor

Gross Motor Development Standards 10-14

Fine Motor

Fine Motor Development Standards 15-18
Safety Practices

Cluster Safety Practices

PH.PK1 Participate in safety stories, games, and drills (e.g, bus, fire, bike, and strangers).
PH.PK.2 Recognize symbols indicating danger (e.g., STOP signs, Mr. Yuk sticker).

PH.PK.3 Respond appropriately to harmful and unsafe situations.

PH.PK.4 Follow classroom and community safety rules and routines (e.g, fire drills, bus rules,

pedestrian safety).
PH.PK.5 With prompting and support, communicate an understanding of the importance of

safety routines and rules.

Health Practices

Cluster Healthy Development

PH.PK.6 Complete personal care tasks (e.g., dressing, brushing teeth, toileting, and washing
hands) independently.

PH.PK.7 Participate in structured and unstructured physical activities in order to enhance
fitness.

PH.PK.8 Communicate an understanding of the importance of healthy routines (e.g.,
appropriate times to wash hands).

PH.PK.9 Demonstrate knowledge and skills that help promote nutritious food choices
and eating habits (e.g,, distinguish food as healthy or unhealthy; acknowledge
moderation).
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Gross Motor

Cluster

Gross Motor Development

PH.PK10

Develop motor control for a range of physical activities (e.g., walking, propelling a
wheelchair or mobility device, skipping, running, climbing, and hopping).

PH.PK

Develop motor coordination and skill in using objects for a range of physical

activities (e.g, pulling, throwing, catching, kicking, bouncing or hitting a ball, and
riding a tricycle).

PH.PK12

Demonstrate increased balance (e.g., balance beam, riding equipment, and play
structures).

PH.PK13

Demonstrate awareness of own body and other people’s space during interactions.

PH.PK14

Move body in relation to objects to effectively perform tasks (e.g,, kick a ball, pedal a
tricycle).

Fine Motor

Cluster

Fine Motor Development

PH.PK15

Demonstrate increased ability, strength, dexterity, and control to manipulate and use
tools (e.g., scissors, staplers, hammers, and eating utensils).

PH.PK16

Demonstrate increased accuracy of eye-hand coordination and use of opposing hand

movements (e.g., building with blocks, stringing with beads, cutting with scissors, and
putting puzzles together).

PH.PK17

Explore a variety of writing tools and materials (e.g, pencils, markers, sand,
developmentally appropriate digital tools).

PH.PK18

Demonstrate increased ability with self-help skills (e.g., buttoning, zipping, and
lacing).
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The Arts

The arts refers to opportunities for children to engage in creative expression and an
appreciation for such forms as dramatic play, music, dance, visual arts, and other creative
outlets. Children develop problem-solving skills, positive dispositions to learning, and growth
across all developmental domains of learning through the arts. As children experience
opportunities to express themselves through The Arts, they also develop a positive sense of
self.

All West Virginia teachers are responsible for classroom instruction that integrates content
standards, learning skills and technology tools. Students in Pre-K will advance through a
developmentally appropriate progression of standards. The following chart represents the arts
that will be developed in Pre-K:

Music Visual Arts
Rhythm - Creativity
Exploration - Experimentation
Creative Movement Dramatic Play
Dance - Imaginative Play
Motions for Communication - Symbolic Thinking

Pre-K Specifications

In Pre-K, students should be immersed in an art-rich environment. Children develop many life
skills through varied creative experiences. Experiences in the arts support brain development,
increased persistence, analysis of cause and effect, and self-confidence. The arts provide
foundations for innovation in later years.

Numbering of Standards

The following standards are numbered continuously. The ranges in the chart below relate to
the clusters found within The Arts domains:

Music

Music Standards 1-4
Creative Movement

Creative Movement Standards 5-6
Visual Arts

Visual Art Standards 7-11
Dramatic Play

Dramatic Play Standards 12-15
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Music

Cluster

Music

AR.PK1

Participate in music activities (e.g., listening, singing, and finger plays).

AR.PK.2

Create music through a variety of techniques and tools (e.g., clapping, playing musical
instruments, and using items from nature to create a beat).

AR.PK.3

Experiment with traditional and non-traditional musical instruments.

AR.PK4

Express what is felt and heard through musical elements (e.g., tempo and style).

Creative Movement

Cluster Creative Movement
AR.PK.5 Move to different patterns of beat and rhythm in music.
AR.PK.6 Use creative movement to express ideas or feelings and concepts.

Visual Arts

Cluster Visual Arts
AR.PK7 Express thoughts and feelings through creative artwork (e.g., drawing, sculpting, and
painting).
AR.PK.8 Communicate ideas, experiences, and knowledge through creative artwork.
AR.PK.9 Demonstrate a growing ability to plan, work independently, and demonstrate care
and persistence in a variety of art projects.
AR.PK10 Describe one’s own artwork.
AR.PK11 Explore colors, textures, and techniques using different mediums (e.g,, clay, natural
materials, wood, sewing, digital graphics, and photography).
Dramatic Play
Cluster Dramatic Play
AR.PK12 Participate in a variety of pretend play to explore various roles (e.g., family and
community members in the dramatic play area, blocks, and outdoors).
AR.PK13 Use dialogue, actions, and objects to tell a story and communicate ideas, feelings,
experiences, and knowledge.
AR.PK14 Show creativity through the use of materials in pretend play (e.g., costume pieces,
props, puppets, and fabrics).
AR.PK15 Utilize representation and symbolic play to extend play scenarios and create props
for play (e.g, a block as a telephone or material as clothing).
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Appendix A

Standards vs. Curriculum

COLLEGE- & CAREER-READINESS

STANDARDS

What’s the Difference?

Standards are what we want students to
know, understand and be able to do;
Standards represent goals.

The Curriculum is an intentional learning
plan to ensure students achieve the goals
of the standards; the Curriculum
represents the learning experience.

Standards and Curriculum

A STANDARD is a goal. The CURRICULUM is a means to achieve the goal.

Example 1 * 3rd Grade
Mathematics Goal

Standard: M.3.8

Solve two-step word problems using the four operations,
represent these problems using equations with a letter
standing for the unknown quantity. Assess the
reasonableness of answers using mental computation and
estimation strategies including rounding.

Example 2 ¢ 6th Grade
English Language Arts Goal

Standard: ELA.6.18

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grade 6-8 text

complexity range proficiently, with scaffolding as needed at
the high end of the range.

Curriculum:
Teacher locates instructional materials, plans
and facilitates learning activities and

assesses the students’ mastery of the
standard.

Who is Responsible?

West Virginia Board of Education
West Virginia Department of Education

West Virginia

College & Career
Readiness Standards

County boards of education,
administrators and teachers

West Virginia peparTyexnt o
EDUCATION

Steven L. Paine, Ed.D.
State Superintendent of Schools

West Virginia Pre-K Standards
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Appendix B

Sample Introductory Parent Letter (Grade Pre-K)
(Insert Date)
Dear Parent or Guardian,

To help all our students reach their potential, we will be using the new learning standards
adopted by the West Virginia Board of Education. These standards were designed to meet the
needs of all West Virginia Pre-K students. They set high expectations for our students, so they
will be ready to compete with students across the state, the nation, and around the world.

| look forward to being your child’s Pre-K teacher! Pre-K is such an exciting year of physical,
social, and academic development. | am proud to play a part in educating your child. The West
Virginia Pre-K Standards set the stage for future learning and prepare your child for success.

What you can expect of your child’s experience in Pre-K this year:

- An inviting classroom where your child can learn through active exploration and
experimentation

- Aninclusive classroom that provides meaningful and everyday experiences
Lots of conversations throughout the day with other children and adults

- An active classroom where your child will be busy learning through play
Discovery of the connections between letters and sounds; numbers and counting

- A schedule that allows large blocks of time for your child to learn about topics of interest

- An integrated use of grade level content standards to assure your child develops solid
foundations for learning
Evidence of your child’s learning across all areas of development, which will be shared with
you throughout the school year

- Ateacher and assistant(s) who interact with your child to support and extend learning

Your child is constantly learning at home, at play, and at school. Please understand that
teaching occurs all year long, so your child needs to have regular attendance. Every day
matters.

| recognize that you are your child’s first teacher, and it is an honor to support your desire for
your child to achieve. As | welcome your child to my classroom and share what to expect in
Pre-K for the upcoming school year, please remember if you have any questions or concerns,
feel free to contact me.

Sincerely,
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Appendix G

English Language Arts Standards Progressions

Skill Progressions in West Virginia College and Career Readiness Standards for English
Language Arts

The following pages contain the skill progressions found in the West Virginia College and
Career Readiness Standards for English language arts (ELA). In ELA, each grade level consists of
41 standards; these standards have been organized in K-12 order to show the advancing rigor
and complexity of the expectations for what students should know, understand, and be able to
do.

This document is intended to be a resource to foster and support discussion among teachers
or how best to personalize and differentiate instruction for their students. The progression
of skills toward college and career readiness that are outlined here can be used to scaffold
instruction, assist with remediation, and to develop instructional plans that meet the specific
needs of each student.

Early Learning Foundations-Fluency

Pre-K - Retell familiar stories from text with some accuracy and details.
Kl - Read emergent-reader texts with purpose and understanding.

1 Read with sufficient accuracy and fluency to support comprehension.

- Read on-level text with purpose and understanding.
Read on-level text orally with accuracy, appropriate rate, and expression on
successive readings.
Use context to confirm or self-correct word recognition and understanding,
rereading as necessary.

2.l Read with sufficient accuracy and fluency to support comprehension.

- Read on-level text with purpose and understanding.
Read on-level prose and poetry orally with accuracy, appropriate rate, and
expression on successive readings.
Use context to confirm or self-correct word recognition and understanding,
rereading as necessary.

3.1 Read with sufficient accuracy and fluency to support comprehension.

Read on-level text with purpose and understanding.

Read on-level prose and poetry orally with accuracy, appropriate rate, and
expression on successive readings.

Use context to confirm or self-correct word recognition and understanding,
rereading as necessary.
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Early Learning Foundations-Phonics and Word Recognition

Pre-K.1

Know the sounds associated with several letters.
Recognize their own name and words associated with environmental print.

K11

Know and apply grade-level phonics and word analysis skills in decoding words.

Demonstrate basic knowledge of one-to-one letter-sound correspondences by
producing the primary or many of the most frequent sounds for each consonant.
Associate common spellings (graphemes) with the five major short vowel sounds.
Read common high-frequency words by sight (e.g,, the, of, to, you, she, my, is, are,
do, or does).

Distinguish between similarly spelled words by identifying the sounds of the
letters that differ.

1.1

Know and apply grade-level phonics and word analysis skills in decoding words.
Know the spelling-sound correspondences for common consonant digraphs.
Decode regularly spelled one-syllable words.

Know final -e and common vowel team conventions for representing long vowel
sounds.

Use knowledge that every syllable must have a vowel sound to determine the
number of syllables in a printed word.

Decode two-syllable words following basic patterns by breaking the words into
syllables.

Read words with inflectional endings.

Recognize and read grade-appropriate irregularly spelled words.

2.1

Know and apply grade-level phonics and word analysis skills in decoding words.
Distinguish long and short vowels when reading regularly spelled one-syllable
words.

Know spelling-sound correspondences for additional common vowel teams.
Decode regularly spelled two-syllable words with long vowels.

Decode words with common prefixes and suffixes.

Identify words with inconsistent but common spelling-sound correspondences.
Recognize and read grade-appropriate irregularly spelled words.

3.1

Know and apply grade-level phonics and word analysis skills in decoding words.
Identify and know the meaning of the most common prefixes and derivational
suffixes.

Decode words with common Latin suffixes.

Decode multi-syllable words.

Read grade-appropriate irregularly spelled words.

Early Learning Foundations-Handwriting

Pre-K I

Use a pincer grip to hold and manipulate tools for writing, drawing, and painting.
Use scribbles, shapes, pictures and letters to represent objects, stories,
experiences, or ideas.

Attempt to independently write some familiar words.

Write first name.

KT

Print upper and lowercase letters.
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1.1

Print all upper and lowercase letters using proper letter formation and
directionality.

2.1 Create readable documents with legible print or cursive as developmentally
appropriate.
3.1 Write legibly in cursive or joined italics, allowing margins and correct spacing

between letters in a word and words in a sentence.

Early Learning Foundations-Phonological Awareness

Pre-K.IV

Identify sounds or spoken words in the environment.
Recognize and produce rhyming words.

Separate words into syllables.

Replicate the beginning sound in a word.

KV

Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
Recognize and produce rhyming words.
Count, pronounce, blend, and segment syllables in spoken words.
Blend and segment onsets and rhymes of single-syllable spoken words.
Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in
three- phoneme words (i.e., consonant-vowel-consonant, hereinafter CVC). This
does not include CVCs ending with /L/, /r/ or /x/.
Add or substitute individual sounds (phonemes) in simple, one-syllable words to
make new words.

TV

Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
Distinguish long from short vowel sounds in spoken single-syllable words.
Orally produce single-syllable words by blending sounds (phonemes), including
consonant blends.
Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in
spoken single-syllable words.
Segment spoken single-syllable words into their complete sequence of individual
sounds (phonemes).

Cluster

Key Idea and Details

Standard 1

Pre-K1

With prompting and support, ask and answer questions about details in a literary
text.

K1

With prompting and support, ask and answer questions about key details in a literary
text.

11

Ask and answer questions about key details in a literary text.

21

Ask and answer key ideas such questions as who, what, where, when, why, and how to
demonstrate understanding of key details in literary text.

31

Ask and answer questions to demonstrate understanding of a literary text, referring
explicitly to the text as the basis for the answers.
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Standard 2

Pre-K.2 With prompting and support, retell stories in literary texts.

K.2 With prompting and support, retell familiar stories, including key details in literary
texts.

1.2 Retell stories, including key details, and demonstrate understanding of their central
message or lesson in literary texts.

2.2 Recount stories, including fables and folktales from diverse cultures and determine
their central message, lesson, or moral in literary text.

3.2 Recount stories, including fables, folktales, and myths from diverse cultures;
determine the central message, lesson, or moral and explain how it is conveyed
through key details in the literary text.

Standard 3

Pre-K.3 With prompting and support, identify characters, events, and setting in a literary text.

K.3 With prompting and support, identify characters, settings, and major events in a
literary text.

13 Describe characters, settings, and major events in a story, using key details in literary
texts.

2.3 Describe how characters in a story respond to major events and challenges in literary
text.

33 Describe characters in a literary story (e.g,, their traits, motivations, or feelings) and
explain how their actions contribute to the sequence of events.

Standard &

Pre-K.4 With prompting and support, ask and answer questions about details in an
informational text.

K4 With prompting and support, ask and answer questions about key details in an
informational text.

14 Ask and answer questions about key details in an informational text.

2.4 Ask and answer such questions as who, what, where, when, why, and how to
demonstrate understanding of key details in informational text.

34 Ask and answer questions to demonstrate understanding of an informational text,
referring explicitly to the text as the basis for the answers.

Standard 5

Pre-K.5 With prompting and support, identify the main topic and retell details of an
informational text.

K.5 With prompting and support, identify the main topic and retell key details of an
informational text.

1.5 Identify the main topic and retell key details of an informational text.

2.5 Identify the main topic of a multi-paragraph text as well as the focus of specific
paragraphs within informational text.

35 Determine the main idea of an informational text; recount the key details and explain

how they support the main idea.
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Standard 6

Pre-K.6 (Begins in kindergarten.)

K.6 With prompting and support, describe the connection between two individuals,
events, ideas, or pieces of information in an informational text.

1.6 Describe the connection between two individuals, events, ideas, or pieces of
information in an informational text.

2.6 Describe the connection between a series of historical events, scientific ideas or
concepts, or steps in technical procedures in an informational text.

3.6 Describe the relationship between a series of historical events, scientific ideas or
concepts, or steps in technical procedures in an informational text, using language
that pertains to time, sequence, and cause/effect.

Cluster Craft and Structure

Standard 7

Pre-K.7 With prompting and support, answer questions about unknown words in a literary
text.

K.7 Ask and answer questions about unknown words in a literary text.

1.7 In literary texts, identify words and phrases in stories or poems that suggest feelings
or appeal to the senses.

2.7 Describe how words and phrases (e.g., regular beats, alliteration, rhymes, and
repeated lines) in literary text supply rhythm and meaning in a story, poem, or song.

37 Determine the meaning of words and phrases as they are used in a literary text,
distinguishing literal from nonliteral language.

Standard 8

Pre-K.8 (Begins in kindergarten.)

K.8 Recognize common types of texts (e.g., storybooks or poems).

1.8 Explain major differences between books that tell stories and books that give
information, drawing on a wide reading of a range of literary text types.

2.8 Describe the overall structure of a story, including describing how the beginning
introduces the story and the ending concludes the action in literary text.

3.8 Refer to parts of stories, dramas, and poems when writing or speaking about a
literary text, using terms such as chapter, scene, and stanza; describe how each
successive part builds on earlier sections.

Standard 9

Pre-K.9 With prompting and support, define the roles of author and illustrator in a literary
text.

K.9 With prompting and support, name the author and illustrator of a story and define
the role of each in telling the story in a literary text.

1.9 Identify who is telling the story at various points in a literary text.

29 Acknowledge differences in the points of view of characters, including speaking in a
different voice for each character when reading dialogue aloud from literary text.

39 Distinguish one’s point of view from that of the narrator or those of the characters in
a literary text.
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Standard 10

Pre-K10 With prompting and support, ask questions about unknown words in an
informational text.

K10 With prompting and support, ask and answer questions about key details from an
informational text.

110 Ask and answer questions to help determine or clarify the meaning of words and
phrases in an informational text.

210 Determine the meaning of words and phrases in informational text relevant to a
grade 2 topic or subject area.

310 Determine the meaning of general academic and domain-specific words and phrases
in an informational text relevant to a grade 3 topic or subject area.

Standard 11

Pre-K11 With prompting and support, identify the front cover and back cover of a book and
recognize how books are read (e.g., one page at a time, from front to back).

K11 Identify the front cover, back cover, and title page of a book.

1m Know and use various text features (e.g,, headings, tables of contents, glossaries,
electronic menus, and/or icons) to locate key facts or information in an informational
text.

211 Know and use various informational text features (e.g., captions, bold print,
subheadings, glossaries, indexes, electronic menus, and icons) to locate key facts or
information in a text efficiently.

311 Use informational text features and search tools (e.g.,, key words, sidebars, and
hyperlinks) to locate information relevant to a given topic efficiently.

Standard 12

Pre-K12 With prompting and support, define the roles of author and illustrator of an
informational text.

K12 Name the author and illustrator of a text and define the role of each in presenting
the ideas or information in a text.

112 Distinguish between information provided by pictures or other illustrations and
information provided by the words in an informational text.

212 Identify the main purpose of informational text, including what the author wants to
answer, explain, or describe.

312 Distinguish one’s own point of view from that of the author of an informational text.

Cluster Integration of Knowledge and Ideas

Standard 13

Pre-K13 With prompting and support, describe the relationship between illustrations and
the literary story in which they appear (e.g., what moment in a story an illustration
depicts).

K13 With prompting and support, describe the relationship between illustrations and
the literary story in which they appear (e.g, what moment in a story an illustration
depicts).

113 Use illustrations and details in a story to describe its characters, setting, or events in

literary texts.
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213 Use information gained from the illustrations and words in a print or digital literary
text to demonstrate understanding of its characters, setting, or plot.

313 Explain how specific aspects of a literary text's illustrations contribute to what
is conveyed by the words in a story (e.g., create mood or emphasize aspects of a
character or setting).

Standard 14

Pre-K14 With prompting and support, discuss how the adventures and experiences of
characters in familiar literary stories relate to children’s own experiences.

K14 With prompting and support, compare and contrast the adventures and experiences
of characters in familiar literary stories.

114 Compare and contrast the adventures and experiences of characters in stories in
literary texts.

214 Compare and contrast two or more versions of the same story (e.g, Cinderella stories)
by different authors or from different cultures in a literary text.

314 Compare and contrast the themes, settings, and plots of literary stories written by the
same author about the same or similar characters (e.g, in books from a series).

Standard 15

Pre-K15 With prompting and support, describe the relationship between illustrations and the
informational text in which they appear (e.g., what person, place, thing, or idea in the
text an illustration depicts).

K15 With prompting and support, describe the relationship between illustrations and the
informational text in which they appear (e.g,, what person, place, thing, or idea in the
text an illustration depicts).

115 Use the illustrations and details in a text to describe its key ideas in informational
texts.

215 Explain how specific images (e.g, a diagram showing how a machine works)
contribute to and clarify an informational text.

315 Use information gained from illustrations (e.g., maps or photographs) and the words
in an informational text to demonstrate understanding of the text (e.g., where, when,
why, and how key events occur).

Standard 16

Pre-K16 (Begins in kindergarten.)

K16 With prompting and support, identify the reasons an author gives to support points
in a literary or informational text.

116 Identify the reasons an author gives to support points in an informational text.

216 Describe how reasons support specific points the author makes in an informational
text.

316 Describe the logical connection between particular sentences and paragraphs in
an informational text (e.g., comparison, cause/effect, or first/second/third in a
sequence).
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Standard 17

Pre-K17 (Begins in kindergarten.)

K17 With prompting and support, identify basic similarities in and differences
between two literary or informational texts on the same topic (e.g,, in illustrations,
descriptions, or procedures).

117 Identify basic similarities in and differences between two informational texts on the
same topic (e.g, in illustrations, descriptions, or procedures).

217 Compare and contrast the most important points presented by two informational
texts on the same topic.

317 Compare and contrast the most important points and key details presented in two
informational texts on the same topic.

Cluster Range of Reading and Text Complexity

Standard 18

Pre-K18 (Begins in kindergarten.)

K18 Actively engage in group reading activities of literary texts with purpose and
understanding.

118 With prompting and support, read prose and poetry of appropriate complexity for
grade 1in literary texts.

218 By the end of the year, read and comprehend literature, including stories and poetry,
in the grades 2-3 text complexity range proficiently, with scaffolding as needed at the
high end of the range.

318 By the end of the year, read and comprehend literature, including stories, dramas and
poetry, at the high end of the grades 2-3 text complexity range independently and
proficiently.

Standard 19

Pre-K19 (Begins in kindergarten.)

K19 Actively engage in group reading activities of informational texts with purpose and
understanding.

119 With prompting and support, read informational texts appropriately complex for
grade 1.

219 By the end of year, read and comprehend informational texts, including social
studies, science, and technical texts, in the grades 2-3 text complexity range
proficiently, with scaffolding as needed at the high end of the range.

319 By the end of the year, read and comprehend informational texts, including social

studies, science, and technical texts, at the high end of the grades 2-3 text complexity
range independently and proficiently.
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Cluster

Text types and Purpose

Standard 20

Pre-K.20

With prompting and support, use a combination of drawing, dictating, and writing to
compose opinion pieces in which the topic or the name of the text being discussed
is included; state an opinion or preference about the topic or book using discussion,
experience, or texts.

K.20

Use a combination of drawing, dictating, and writing to compose opinion pieces in
which the topic or the name of the text being discussed is included; state an opinion
or preference about the topic or book (e.g., “My favorite book is..”).

1.20

Write opinion pieces by introducing the topic or name of the text being discussed,
stating an opinion, supplying a reason for the opinion, and providing some sense of
closure.

2.20

Write opinion pieces by introducing the topic or text being discussed, stating an
opinion, supplying reasons that support the opinion, using linking words (e.g.,
because, and, or also) to connect opinion and reasons, and providing a concluding
statement or section.

3.20

Write opinion pieces on topics or texts, supporting a point of view with reasons.
Introduce the topic or text being discussed, state an opinion, and create an
organizational structure that lists reasons.

Provide reasons that support the opinion.

Use linking words and phrases (e.g., because, therefore, since, or for example) to
connect opinion and reasons.

Provide a concluding statement or section.

Standard 21

Pre-K.21

With prompting and support, use a combination of drawing, dictating, and writing to
compose informative/explanatory texts; name and supply some information about
the topic using discussion, experience, or texts.

K.21

Use a combination of drawing, dictating, and writing to compose informative/
explanatory texts; name and supply some information about the topic.

121

Write informative/explanatory texts by naming a topic, supplying some facts about
the topic, and providing some sense of closure.

2.21

Write informative/explanatory texts by introducing a topic, using facts and definitions
to develop points, and providing a concluding statement or section.

3.21

Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.
Introduce a topic and group related information together; include illustrations
when useful to aid comprehension.
Develop the topic with facts, definitions, and details.
Use linking words and phrases (e.g,, also, another, and, more, or but) to connect
ideas within categories of information.
Provide a concluding statement or section.
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Standard 22

Pre-K.22 With prompting and support, use a combination of drawing, dictating, and writing
to narrate text in sequential order (beginning, middle, end) using discussion,
experience, or texts.

K.22 Use a combination of drawing, dictating, and writing to narrate a single event
or several loosely linked events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

1.22 Write narratives to recount two or more appropriately sequenced events, include
some details regarding what happened, use transitional words to signal event order,
and provide some sense of closure.

222 Write narratives to recount a well-elaborated event or short sequence of events,
including details to describe actions, thoughts, and feelings, and using transitional
words to signal event order and provide a sense of closure.

3.22 Write narratives to develop real or imagined experiences or events using effective
technique, descriptive details, and clear event sequences.

- Establish a situation and introduce a narrator and/or characters; organize an
event sequence that unfolds naturally.
Use dialogue and descriptions of actions, thoughts, and feelings to develop
experiences and events or show the response of characters to situations.
Use transitional words and phrases to signal event order.
Provide a sense of closure.

Cluster Production and Distribution of Writing

Standard 23

Pre-K.23 With prompting and support, use a combination of drawing, dictating, and writing
to narrate text in sequential order (beginning, middle, end) using discussion,
experience, or texts.

K23 (Begins in grade 3.)

1.23 (Begins in grade 3.)

2.23 (Begins in grade 3.)

3.23 With guidance and support from adults, produce writing in which the development
and organization are appropriate to task and purpose. (Grade-specific expectations
for writing types are defined in Text Types and Purposes.)

Standard 24

Pre-K.24 (Begins in kindergarten.)

K.24 With guidance and support from adults and collaborative discussions, add details to
strengthen writing as needed.

1.24 With guidance and support from adults and collaborative discussions, focus on a
topic and add details to strengthen writing as needed.

2.24 With guidance and support from adults and collaborative discussions, focus on a
topic and strengthen writing as needed by revising and editing.

3.24 With guidance and support from peers and adults, develop and strengthen writing

as needed by planning, revising, and editing. (Editing for conventions should
demonstrate command of Language standards up to and including grade 3).
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Standard 25

Pre-K.25 With guidance and support, explore a variety of writing tools and materials (e.g,,
pencils, markers, sand, developmentally appropriate digital tools).
K.25 With guidance and support from adults, explore a variety of digital tools to produce
and publish writing, including collaboration with peers.
1.25 With guidance and support from adults, use a variety of digital tools to produce and
publish writing, including collaboration with peers.
2.25 With guidance and support from adults, use a variety of digital tools to produce and
publish writing, including collaboration with peers.
3.25 With guidance and support from adults, use technology to produce and publish
writing (using keyboarding skills) as well as to interact and collaborate with others.
Cluster Research to Build Present Knowledge
Standard 26
Pre-K.26 With guidance and support, explore a variety of writing tools and materials (e.g.,
pencils, markers, sand, developmentally appropriate digital tools).
K.26 Participate in shared research and writing projects (e.g., explore a number of books
by a favorite author and express opinions about them).
1.26 Participate in shared research and writing projects (e.g., explore a number of “how-to”
books on a given topic and use them to write a sequence of instructions).
2.26 Participate in shared research and writing projects (e.g, read a number of books on a
single topic to produce a report; record science observations).
3.26 Conduct short research projects that build knowledge about a topic.
Standard 27
Pre-K.27 With prompting and support, recall information from experiences to answer a
question.
K.27 With guidance and support from adults, recall information from experiences or
gather information from provided sources to answer a question.
1.27 With guidance and support from adults, recall information from experiences or
gather information from provided sources to answer a question.
2.27 Recall information from experiences or gather information from provided sources to
answer a question.
3.27 Recall information from experiences or gather information from print and digital
sources; take brief notes on sources and sort evidence into provided categories.
Standard 28
Pre-K.28 (Begins in grade 4.)
K28 (Begins in grade 4.)
1.28 (Begins in grade 4.)
228 (Begins in grade 4.)
3.28 (Begins in grade 4.)
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Cluster Range of Writing

Standard 29

Pre-K.29 (Begins in grade 3.)

K.29 (Begins in grade 3.)

1.29 (Begins in grade 3.)

2.29 (Begins in grade 3.)

3.29 Write routinely over extended time frames (time for research, reflection, and revision)
and shorter time frames (a single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences.

Cluster Comprehension and Collaboration

Standard 30

Pre-K.30 With prompting and support, participate in collaborative conversations about pre-k
topics and texts with peers and adults through multiple exchanges.

K.30 Participate in collaborative conversations with diverse partners about kindergarten
topics and texts with peers and adults in small and larger groups.

Follow agreed-upon rules for discussions (e.g., listening to others and taking
turns speaking about the topics and texts under discussion).
Continue a conversation through multiple exchanges.

1.30 Participate in collaborative conversations with diverse partners about grade 1 topics
and texts with peers and adults in small and larger groups.

- Follow agreed-upon rules for discussions (e.g., listening to others with care and
speaking one at a time about the topics and texts under discussion).
Build on others’ talk in conversations by responding to the comments of others
through multiple exchanges.
Ask questions to clear up any confusion about the topics and texts under
discussion.

2.30 Participate in collaborative conversations with diverse partners about grade 2 topics

and texts with peers and adults in small and larger groups.
Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful
ways, listening to others with care, and speaking one at a time about the topics
and texts under discussion).
Build on others’ talk in conversations by linking comments to the remarks of
others.
Ask for clarification and further explanation as needed about the topics and texts
under discussion.
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3.30 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade 3 topics and texts, building on others’
ideas and expressing ideas clearly.

- Come to discussions prepared, having read or studied required material;
explicitly draw on that preparation and other information known about the topic
to explore ideas under discussion.

Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful
ways, listening to others with care, and speaking one at a time about the topics
and texts under discussion).

Ask questions to check understanding of information presented, stay on topic,
and link comments to the remarks of others.

Explain ideas and understanding in light of the discussion.

Standard 31

Pre-K.31 With prompting and support, confirm understanding of a text read aloud or
information presented orally or through other media by answering questions about
details.

K.31 Confirm understanding of a text read aloud or information presented orally or
through other media by asking and answering questions about key details and
requesting clarification if something is not understood.

1.31 Ask and answer questions about key details in a text read aloud or information
presented orally or through other media.

2.31 Recount or describe key ideas or details from a text read aloud or information
presented orally or through other media.

3.31 Determine the main ideas and supporting details of a text read aloud or information
presented in diverse media and formats, including visually, quantitatively, and orally.

Standard 32

Pre-K.32 With prompting and support, ask and answer questions in order to seek help and get
information.

K.32 Ask and answer questions in order to seek help, get information, or clarify something
that is not understood.

1.32 Ask and answer questions about what a speaker says in order to gather additional
information or clarify something that is not understood.

2.32 Ask and answer questions about what a speaker says in order to clarify
comprehension, gather additional information, or deepen understanding of a topic or
issue.

3.32 Ask and answer questions about information from a speaker, offering appropriate
elaboration and detail.

Cluster Presentation and Knowledge of Ideas
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Standard 33

Pre-K.33 Describe familiar people, places, things, and events.

K.33 Describe familiar people, places, things, and events and, with prompting and support,
provide additional details.

133 Describe people, places, things, and events with relevant details, expressing ideas
and feelings clearly.

2.33 Tell a story or recount an experience with appropriate facts and relevant, descriptive
details; speaking audibly and coherently.

3.33 Report on a topic or text; tell a story or recount an experience with appropriate facts
and relevant, descriptive details, speaking audibly and coherently.

Standard 34

Pre-K.34 Describe familiar people, places, things, and events.

K.34 Add drawings or other visual displays to descriptions as desired to provide additional
details.

1.34 Add drawings or other visual displays to descriptions when appropriate to clarify
ideas, thoughts, and feelings.

2.34 Create audio recordings of stories or poems; add drawings or other visual displays to
stories or recounts of experiences when appropriate to clarify ideas, thoughts, and
feelings.

3.34 Create engaging audio recordings of stories or poems that demonstrate fluid reading
at an understandable pace; add visual displays when appropriate to emphasize or
enhance certain facts or details.

Standard 35

Pre-K.35 Use non-verbal communication or spoken language to express ideas, needs, and
feelings.

K.35 Speak audibly and express thoughts, feelings, and ideas clearly.

1.35 Produce complete sentences when appropriate to task and situation.

2.35 Produce complete sentences when appropriate to task and situation in order to
provide requested detail or clarification.

3.35 Speak in complete sentences when appropriate to task and situation in order to
provide requested detail or clarification.

Cluster Conventions of Standard English

Standard 36

Pre-K.36 Communicate clearly enough to be understood by adults across a range of situations.

Pronunciation errors and grammatical errors are isolated and infrequent.
Show proficiency with prepositions, regular/irregular past tense, verb,
possessives, and noun-verb agreement.

Show an understanding of a variety of sentences.
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K.36 Demonstrate command of the conventions of Standard English grammar and usage
when writing or speaking.
Use frequently occurring nouns and verbs.
Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog and dogs; wish
and wishes).
Understand and use question words (interrogatives) (e.g., who, what, where,
when, why, and how).
Use the most frequently occurring prepositions (e.g,, to, from, in, out, on, off, for,
of, by, and with).
Produce and expand complete sentences in shared language activities.
1.36 Demonstrate command of the conventions of Standard English grammar and usage
when writing or speaking.
- Use common, proper, and possessive nouns.
Use singular and plural nouns with matching verbs in basic sentences (e.g, he
hops; we hop).
Use personal, possessive and indefinite pronouns (e.g, I, me, and my; they, them,
and their; anyone and everything).
Use verbs to convey a sense of past, present, and future (e.g., yesterday | walked
home; today | walk home; tomorrow | will walk home).
Use frequently occurring adjectives.
Use frequently occurring conjunctions (e.g. and, but, or, so, or because).
Use determiners (e.g,, articles and demonstratives).
Use frequently occurring prepositions (e.g., during, beyond, or toward).
Produce and expand complete simple and compound declarative, interrogative,
imperative, and exclamatory sentences in response to prompts.
2.36 Demonstrate command of the conventions of Standard English grammar and usage
when writing or speaking.
- Use collective nouns (e.g., group).
Form and use frequently occurring irregular plural nouns (e.g, feet, children,
teeth, mice, and fish).
Use reflexive pronouns (e.g., myself or ourselves).
Form and use the past tense of frequently occurring irregular verbs (e.g, sat, hid,
or told).
Use adjectives and adverbs and choose between them depending on what is to
be modified.
Produce, expand, and rearrange complete simple and compound sentences (e.g.,
the boy watched the movies; the little boy watched the movie; the action movie
was watched by the little boy).
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3.36 Demonstrate command of the conventions of Standard English grammar and usage
when writing or speaking.
- Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in
general and their functions in particular sentences.
Form and use regular and irregular plural nouns.
Use abstract nouns (e.g., childhood).
Form and use regular and irregular verbs.
Form and use the simple (e.g., | walked; | walk; | will walk) verb tenses.
Ensure subject-verb and pronoun-antecedent agreement.
Form and use comparative and superlative adjectives and adverbs, and choose
between them depending on what is to be modified.
Use coordinating and subordinating conjunctions.
Produce simple, compound, and complex sentences.
Standard 37
Pre-K.37 (Begins in Kindergarten.)
K.37 Demonstrate command of the conventions of Standard English capitalization,
punctuation, and spelling when writing.
- Capitalize the first word in a sentence and the pronoun I.
Recognize and name end punctuation.
Write a letter or letters for most consonant and short-vowel sounds (phonemes).
Spell simple words phonetically, drawing on knowledge of sound-letter
relationships.
137 Demonstrate command of the conventions of Standard English capitalization,
punctuation, and spelling when writing.
- Capitalize dates and names of people.
Use end punctuation for sentences.
Use commas in dates and to separate single words in a series.
Use conventional spelling for words with common spelling patterns and for
frequently occurring irregular words. Spell untaught words phonetically, drawing
on phonemic awareness and spelling conventions.
2.37 Demonstrate command of the conventions of Standard English capitalization,

punctuation, and spelling when writing.
- Capitalize holidays, product names, and geographic names.

Use commas in greetings and closings of letters.
Use an apostrophe to form contractions and frequently occurring possessives.
Generalize learned spelling patterns when writing words (e.g., cage / badge; boy /
boil).
Consult reference materials, including beginning dictionaries, as needed to check
and correct spellings.
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3.37 Demonstrate command of the conventions of Standard English capitalization,
punctuation, and spelling when writing.
- Capitalize appropriate words in titles.

Use commas in addresses.
Use commas and quotation marks in dialogue.
Form and use possessives.
Use conventional spelling for high-frequency and other studied words and for
adding suffixes to base words (e.g,, sitting, smiled, cries, or happiness).
Use spelling patterns and generalizations (e.g., word families, position-based
spellings, syllable patterns, ending rules, and meaningful word parts) in writing
words.
Consult reference materials, including beginning dictionaries, as needed to check
and correct spellings.

Cluster Knowledge of Language

Standard 38

Pre-K.38 (Begins in grade 2.)

K38 (Begins in grade 2.)

138 (Begins in grade 2.)

2.38 Use knowledge of language and its conventions when writing, speaking, reading, or
listening.

Compare formal and informal uses of English.

3.38 Use knowledge of language and its conventions when writing, speaking, reading, or

listening.

Choose words and phrases for effect.
Recognize and observe differences between the conventions of spoken and
written Standard English.

Cluster Vocabulary Acquisition and Use

Standard 39

Pre-K.39 (Begins in Kindergarten.)

K.39 Determine or clarify the meaning of unknown and multiple-meaning words and

phrases based on kindergarten reading and content.
Identify new meanings for familiar words and apply them accurately (e.g,,
knowing duck is a bird and learning the verb to duck).
Introduce the most frequently occurring inflections and affixes (e.g, -ed, -s, re-,
un-, pre-, -ful, and -less) as a clue to the meaning of an unknown word.

1.39 Determine or clarify the meaning of unknown and multiple-meaning words and
phrases
based on grade 1 reading and content, choosing flexibly from an array of strategies.
Use sentence-level context as a clue to the meaning of a word or phrase.
Use frequently occurring affixes as a clue to the meaning of a word.
Identify frequently occurring root words (e.g., look) and their inflectional forms
(e.g., looks, looked, and looking).
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2.39

Determine or clarify the meaning of unknown and multiple-meaning words and

phrases based on grade 2 reading and content, choosing flexibly from an array of

strategies.

- Use sentence-level context as a clue to the meaning of a word or phrase.

Determine the meaning of the new word formed when a known prefix is added to
a known word (e.g., happy/unhappy, and tell/retell).
Use a known root word as a clue to the meaning of an unknown word with the
same root (e.g., addition and additional).
Use knowledge of the meaning of individual words to predict the meaning of
compound words (e.g., birdhouse, lighthouse, and housefly; bookshelf, notebook,
and bookmark).
Use glossaries and beginning dictionaries, both print and digital, to determine or
clarify the meaning of words and phrases.

3.39

Determine or clarify the meaning of unknown and multiple-meaning word and

phrases based on grade 3 reading and content, choosing flexibly from a range of

strategies.

- Use sentence-level context as a clue to the meaning of a word or phrase.

Determine the meaning of the new word formed when a known affix is added to
a known word (e.g., agreeable/disagreeable, comfortable/uncomfortable, care/
careless, and heat/preheat).
Use a known root word as a clue to the meaning of an unknown word with the
same root (e.g, company and companion).
Use glossaries or beginning dictionaries, both print and digital, to determine or
clarify the precise meaning of key words and phrases.

Standard 40

Pre-K.40

With prompting and support, explore word categories and relationships among
words.
Sort common objects into categories (e.g., shapes or foods) to gain a sense of the
concepts the categories represent.
Demonstrate understanding of frequently occurring verbs and adjectives and
opposites (antonyms).
Identify real-life connections between words and their meaning.
Distinguish meaning among verbs describing the same general action (e.g., walk,
march, strut, and prance) by acting out the meanings.

K.40

With guidance and support from adults, explore word relationships and nuances in
word meanings.
- Sort common objects into categories (e.g., shapes or foods) to gain a sense of the

concepts the categories represent.
Demonstrate understanding of frequently occurring verbs and adjectives by
relating them to their opposites (antonyms).
Identify real-life connections between words and their use (e.g., note places at
school that are colorful).
Distinguish shades of meaning among verbs describing the same general action
(e.g., walk, march, strut, and prance) by acting out the meanings.
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140

With guidance and support from adults, demonstrate understanding of figurative
language, word relationships, and nuances in word meanings.
Sort words into categories (e.g., colors and clothing) to gain a sense of the
concepts the categories represent.
Define words by category and by one or more key attributes (e.g., a duck is a bird
that swims; a tiger is a large cat with stripes).
Identify real-life connections between words and their use (e.g., note places at
home that are cozy).
Distinguish shades of meaning among verbs differing in manner (e.g., look, peek,
glance, stare, glare, and scowl) and adjectives differing in intensity (e.g,, large and
gigantic) by defining or choosing them or by acting out the meanings.

240

Demonstrate understanding of figurative language, word relationships, and nuances
in word meanings.
Identify real-life connections between words and their use (e.g, describe foods
that are spicy or juicy).
Distinguish shades of meaning among closely related verbs (e.g., toss, throw, and
hurl) and closely related adjectives (e.g, thin, slender, skinny, and scrawny).

340

Demonstrate understanding of word relationships and nuances in word meanings.
Distinguish the literal and nonliteral meanings of words and phrases in context
(e.g, take steps).

Identify real-life connections between words and their use (e.g., describe people
who are friendly or helpful).

Distinguish shades of meaning among related words that describe states of mind
or degrees of certainty (e.g.,, knew, believed, suspected, heard, and wondered).

Standard 41

Pre-K.41

With prompting and support, use words and phrases acquired through conversations,
being read to, and responding to texts.

K41

Use words and phrases acquired through conversations, reading, being read to, and
responding to texts.

141

Use words and phrases acquired through conversations, reading, and being read to
and responding to texts, including using frequently occurring conjunctions to signal
simple relationships (e.g., because).

2.41

Use words and phrases acquired through conversations, reading, being read to, and
responding to texts, including using adjectives and adverbs to describe (e.g, when
other kids are happy, that makes me happy).

3.41

Acquire and accurately use grade-appropriate conversational, general academic,
and domain-specific words and phrases, including those that signal spatial and
transitional relationships (e.g., after dinner that night, we went looking for them).
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Appendix D

Mathematics: Mathematical Habits of Mind

The Mathematical Habits of Mind (hereinafter MHM) describe varieties of expertise that
mathematics educators at all levels should develop in their students.

MHM1. Make sense of problems and persevere in solving them.

Mathematically proficient students start by explaining to themselves the meaning of a problem
and looking for entry points to its solution. They analyze givens, constraints, relationships

and goals. They make conjectures about the form and meaning of the solution and plan a
solution pathway rather than simply jumping into a solution attempt. They consider analogous
problems and try special cases and simpler forms of the original problem in order to gain
insight into its solution. They monitor and evaluate their progress and change course if
necessary. Older students might, depending on the context of the problem, transform algebraic
expressions or change the viewing window on their graphing calculator to get the information
they need. Mathematically proficient students can explain correspondences between
equations, verbal descriptions, tables and graphs or draw diagrams of important features and
relationships, graph data and search for regularity or trends. Younger students might rely on
using concrete objects or pictures to help conceptualize and solve a problem. Mathematically
proficient students check their answers to problems using a different method and they
continually ask themselves, “Does this make sense?” They can understand the approaches

of others to solving complex problems and identify correspondences between different
approaches.

MHM2. Reason abstractly and quantitatively.

Mathematically proficient students make sense of quantities and their relationships in
problem situations. They bring two complementary abilities to bear on problems involving
quantitative relationships: the ability to decontextualize—to abstract a given situation and
represent it symbolically and manipulate the representing symbols as if they have a life of
their own, without necessarily attending to their referents—and the ability to contextualize - to
pause as needed during the manipulation process in order to probe into the referents for the
symbols involved. Quantitative reasoning entails habits of creating a coherent representation
of the problem at hand, considering the units involved, attending to the meaning of quantities,
not just how to compute them, and knowing and flexibly using different properties of
operations and objects.

MHM3. Construct viable arguments and critique the reasoning of others.

Mathematically proficient students understand, and use stated assumptions, definitions, and
previously established results in constructing arguments. They make conjectures and build

a logical progression of statements to explore the truth of their conjectures. They are able to
analyze situations by breaking them into cases and can recognize and use counterexamples.
They justify their conclusions, communicate them to others, and respond to the arguments of
others. They reason inductively about data, making plausible arguments that take into account
the context from which the data arose. Mathematically proficient students are also able to
compare the effectiveness of two plausible arguments, distinguish correct logic or reasoning
from that which is flawed, and—if there is a flaw in an argument—explain what it is. Elementary
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students can construct arguments using concrete referents such as objects, drawings, diagrams
and actions. Such arguments can make sense and be correct, even though they are not
generalized or made formal until later grades. Later, students learn to determine domains to
which an argument applies. Students at all grades can listen or read the arguments of others,
decide whether they make sense and ask useful questions to clarify or improve the arguments.

MHM4%. Model with mathematics.

Mathematically proficient students can apply the mathematics they know to solve problems
arising in everyday life, society and the workplace. In early grades, this might be as simple as
writing an addition equation to describe a situation. In middle grades, a student might apply
proportional reasoning to plan a school event or analyze a problem in the community. By high
school, a student might use geometry to solve a design problem or use a function to describe
how one quantity of interest depends on another. Mathematically proficient students who can
apply what they know are comfortable making assumptions and approximations to simplify a
complicated situation, realizing that these may need revision later.

They are able to identify important quantities in a practical situation and map their
relationships using such tools as diagrams, two-way tables, graphs, flowcharts and formulas.
They can analyze those relationships mathematically to draw conclusions. They routinely
interpret their mathematical results in the context of the situation and reflect on whether the
results make sense, possibly improving the model if it has not served its purpose.

MHMS5. Use appropriate tools strategically.

Mathematically proficient students consider the available tools when solving a mathematical
problem. These tools might include pencil and paper, concrete models, a ruler, a protractor,

a calculator, a spreadsheet, a computer algebra system, a statistical package or dynamic
geometry software. Proficient students are sufficiently familiar with tools appropriate for their
grade or course to make sound decisions about when each of these tools might be helpful,
recognizing both the insight to be gained and their limitations. For example, mathematically
proficient high school students analyze graphs of functions and solutions generated using a
graphing calculator. They detect possible errors by strategically using estimation and other
mathematical knowledge. When making mathematical models, they know that technology
can enable them to visualize the results of varying assumptions, explore consequences and
compare predictions with data. Mathematically proficient students at various grade levels are
able to identify relevant external mathematical resources, such as digital content located on a
website and use them to pose or solve problems. They are able to use technological tools to
explore and deepen their understanding of concepts.

MHM6. Attend to precision.

Mathematically proficient students try to communicate precisely to others. They try to use clear
definitions in discussion with others and in their own reasoning. They state the meaning of the
symbols they choose, including using the equal sign consistently and appropriately. They are
careful about specifying units of measure, and labeling axes to clarify the correspondence with
quantities in a problem. They calculate accurately and efficiently, express numerical answers
with a degree of precision appropriate for the problem context. In the elementary grades,
students give carefully formulated explanations to each other. By the time they reach high
school they have learned to examine claims and make explicit use of definitions.
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MHM?7. Look for and make use of structure.

Mathematically proficient students look closely to discern a pattern or structure. Young
students, for example, might notice that three and seven more is the same amount as
seven and three more or they may sort a collection of shapes according to how many sides
the shapes have. Later, students will see 7 x 8 equals the well-remembered 7 x5+ 7 x 3, in
preparation for learning about the distributive property. In the expression x? + 9x + 14, older
students can see the 14 as 2 x 7 and the 9 as 2 + 7. They recognize the significance of an
existing line in a geometric figure and can use the strategy of drawing an auxiliary line for
solving problems. They also can step back for an overview and shift perspective. They can
see complicated things, such as some algebraic expressions, as single objects or as being
composed of several objects. For example, they can see 5 - 3(x - y)? as 5 minus a positive
number times a square and use that to realize that its value cannot be more than 5 for any real
numbers x and vy.

MHMS. Look for and express regularity in repeated reasoning.

Mathematically proficient students notice if calculations are repeated and look for both
general methods and for shortcuts. Upper elementary students might notice when dividing
25 by 11 that they are repeating the same calculations over and over again, and conclude they
have a repeating decimal. By paying attention to the calculation of slope as they repeatedly
check whether points are on the line through (1, 2) with slope 3, middle school students
might abstract the equation (y - 2)/(x - 1) = 3. Noticing the regularity in the way terms cancel
when expanding (x = 1)(x + 1), (x = 1)(x* +x+ 1) and (x = 1)(x> + x2 + x + 1) might lead them

to the general formula for the sum of a geometric series. As they work to solve a problem,
mathematically proficient students maintain oversight of the process, while attending to the
details. They continually evaluate the reasonableness of their intermediate results.

Connecting the Mathematical Habits of Mind to the Standards
for Mathematical Content

The Mathematical Habits of Mind describe ways in which developing students of mathematics
increasingly engage with the subject matter as they grow in mathematical maturity and
expertise throughout the elementary, middle and high school years. Designers of curricula,
assessments and professional development should all attend to the need to connect the
mathematical habits of mind to mathematical content in mathematics instruction.
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Appendix E

Mathematical Habits of Mind - Explanation and Examples for
Preschool

Mathematical Habits of Mind Explanation and Examples

MHM1 In preschool, students begin to construct informal mathematical
Make sense of problems and knowledge with the understanding that doing mathematics
persevere in solving them. involves solving problems and discussing how they solved them.

Real-life experiences are used to support students’ ability to
connect mathematics to the world. To help students connect the
language of mathematics to everyday life, ask students questions
such as “How many students are absent?” or have them gather
enough scissors for the students at their table. They could also
help set the table for meals. Preschool students use concrete
objects or pictures to help them conceptualize and solve problems.
They may check their thinking by asking themselves, “Does this
make sense?” or they may try another strategy.

MHM?2 Before preschool students can connect quantities with numerals.
Reason abstractly and They must develop a mental image of each numeral and its spoken
quantitatively. name. Preschool students will begin to recognize that a number

represents a specific quantity and connect the quantity to written
symbols. Quantitative reasoning entails creating a representation
of a problem while attending to the meanings of the quantities.
For example, a preschool student may make three tally marks

to represent the amount of objects counted, select the correct
number card 5-8 that match objects, or build two piles of counters
to compare five objects to eight objects. In addition, preschool
students begin to draw pictures, manipulate objects, or use
diagrams or charts to express quantitative ideas. Preschool students
need to be encouraged to answer questions such as “How do you
know?"—reinforcing their reasoning and understanding and to help
students develop mathematical language.

MHM3 Preschool students construct arguments using actions and
Construct viable arguments and | concrete materials, such as objects, pictures, or drawings. They
critique the reasoning of others. | begin to develop their mathematical communication skills as they
participate in mathematical discussions involving questions such
as, “How did you solve that problem?” and “Why is that true?” They
explain their thinking to others and respond to others’ thinking.
They begin to develop the ability to reason and analyze situations
as they consider questions such as “Are you sure that e

“Do you think that would happen all the time?”, and “I wonder why
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Mathematical Habits of Mind

Explanation and Examples

MHM4
Model with mathematics.

Preschool students begin to represent problem situations in
multiple ways—by using numbers, objects, words, or mathematical
language, acting out the situation, making a chart or list, drawing
pictures, creating equations, and so forth. For example, a
preschool student may use cubes or tiles to show the different
number partners for 5, or place three objects on a 10-frame and
then determine how many more are needed to “make a ten.”
Students rely on manipulatives (or other visual and concrete
representations) while solving tasks and record an answer with a
drawing or equation.

MHM5
Use appropriate tools
strategically.

Preschool student’s initial idea about measuring involves
comparisons related to stories. (The Three Bears). In addition,
preschool students begin to consider tools available to them when
solving a mathematical problem and decide when certain tools
might be helpful. For instance, preschoolers may decide to use
linking cubes to represent two quantities and then compare the
two representations side by side, or later, make math drawings

of the quantities. Students decide which tools may be helpful to
use depending on the problem or task and explain why they use
mathematical tools.

MHM6
Attend to precision.

Teachers play a significant role in helping preschool students
learn mathematical vocabulary, concepts, and process skills.
Preschool students begin to develop precise communication
skills, calculations, and measurements. If preschool students

are to develop the knowledge needed for later formal learning,
they need frequent practice with materials in play settings and
adult-guided activities that include meaningful discussions and
applications. Preschool students will learn to describe their

own actions, strategies, and reasoning using developmentally
appropriate vocabulary. Opportunities to work with pictorial
representations and concrete objects help preschool students
develop understanding and descriptive vocabulary. For example,
students analyze and compare two- and three-dimensional shapes
and sort objects based on appearance. While measuring objects,
students make sure objects are directly beside each other. During
tasks involving number sense, students check their work to ensure
the accuracy and reasonableness of solutions. Students are
encouraged to answer questions such as, “How do you know your
answer is reasonable?”
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Mathematical Habits of Mind Explanation and Examples

MHM7 Through everyday experiences and planning learning activities,
Look for and make use of students begin to construct understanding of patterns. They
structure. first learn to copy simple patterns made with objects. They later

learn to extend and create their own patterns. They then begin

to discern a pattern or structure in the number system. Patterns
help students know what comes next and to make predictions
about things they cannot yet observe. Learning experiences that
focus on patterns facilitate children’s penalizations about number
combinations, counting strategies and problem solving. Teachers

might ask, “What do you notice when ________ "
MHM8 Preschool students notice repetitive actions in counting,
Look for and express regularity in | computations, and mathematical tasks. For example, the next
repeated reasoning. number in a counting sequence is 1 more when counting by

ones and 10 more when counting by tens (or 1 more group of 10).
Students are encouraged to answer questions such as, “What
would happenif _____
Some are red and some are blue. How many of each could there
be?” Preschool students realize 8 crayons could include 4 of each
color (8 = 4 + 4), 5 of one color and 3 of another (8 =5 + 3), and so
on. For each solution, students repeatedly engage in the process of
finding two numbers to join together to equal 8.

Adapted from Arizona Department of Education (ADE) 2010, North Carolina Department of
Public Instruction (NCDPI) 2013b, The Creative Curriculum for Preschool 6th Edition.
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Appendix F

Mathematics Standards Progressions
Building Numeracy through Mathematical Progressions Kindergarten-Grade 2

“Numeracy” is a term that refers to all the mathematics that elementary students learn
including number, operations, and geometry and measurement concepts. This document

was created by the West Virginia Department of Education, Office of Early Learning primarily
as a tool to help teachers and parents understand the role of progressions in developing
numeracy skills in elementary students. This knowledge helps teachers and parents select and
use activities that build numeracy skills in students. Building these skills is foundational for
children as they progress through their study of mathematics.

The West Virginia College and Career Readiness Standards (WVCCRS) call for a greater focus

in mathematics. Rather than racing to cover topics in a mile-wide, inch-deep curriculum, the
WVCCRS require us to significantly narrow and deepen the way time and energy are spent

in the math classroom. We focus on the major work of each grade so that students can gain
strong foundations, solid conceptual understanding, a high degree of procedural skill and
fluency, and the ability to apply the math they know to solve problems inside and outside the
math classroom.

This appendix is designed to facilitate discussions related to mathematics progressions and to
indicate the body of concepts elementary children should understand.

Counting and Cardinality

Pre-K Number names
8. Countin sequence to 10 and beyond.
9. Begin to identify and write some numerals.
Counting to tell the number of objects
1. Understand the relationship between numbers and quantities; connect counting
to cardinality.
Use one-to-one correspondence to count objects and match groups to objects.
Match quantity with number symbols; given a number up to 10, counts out that
many objects
Recognize quantity without counting up to five objects.
2. Count to answer, “how many?” questions up to 10 items.
Comparing and ordering numbers
1. Identify whether the number of objects in one group is more, less, greater than,
fewer, and or equal to number of objects in another group for up to 5 objects
(e.g., by using matching and counting strategies).
2. ldentify first and last related to order or position.
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Kindergarten

Know number names and the count sequence.

1. Count to 100 by ones and by tens.

2. Count forward beginning from a given number within the known sequence
(instead of having to begin at 1).

3. Write numbers from 0 to 20. Represent a number of objects with a written
numeral 0-20 (with 0 representing a count of no objects).

Count to tell the number of objects.

1. Understand the relationship between numbers and quantities; connect counting
to cardinality.

a.  When counting objects, say the number names in the standard order, pairing
each object with one and only one number name and each number name
with one and only one object.

b. Understand that the last number name said tells the number of objects
counted and the number of objects is the same regardless of their
arrangement or the order in which they were counted.

c. Understand that each successive number name refers to a quantity that is
one larger.

2. Count to answer questions (e.g., “How many?”) about as many as 20 things
arranged in a line, a rectangular array, a circle, or as many as 10 things in a
scattered configuration; given a number from 1-20, count out that many objects.

Compare numbers.

1. Identify whether the number of objects in one group is greater than, less than,
or equal to the number of objects in another group (e.g, by using matching and
counting strategies).

Compare two numbers between 1and 10 presented as written numerals.

Grade 1

Grade 2

Operations and Algebraic Thinking

Pre-K Composing and decomposing numbers

1. Recognize addition as putting objects together and subtraction as taking objects
apart. (e.g, if we have 3 apples and add 2 more, how many apples do we have all
together?).

2. ldentify parts in relationship to a whole.

3. Duplicate, create, and extend simple patterns using concrete objects.

Kindergarten

Understand addition as putting together and adding to, and understand

subtraction as taking apart and taking from.

1. Represent addition and subtraction with objects, fingers, mental images,
drawings, sounds (e.g., claps), and acting out situations, verbal explanations,
expressions, or equations.

2. Solve addition and subtraction word problems and add and subtract within 10 by
using objects or drawings to represent the problem.

3. Decompose numbers less than or equal to 10 into pairs in more than one way
by using objects or drawings, and record each decomposition by a drawing or
equation (e.g,5=2+3and5=4+1).

4. For any number from 11to 9, find the number that makes 10 when added to
the given number by using objects or drawings, and record the answer with a
drawing or equation.

5. Fluently add and subtract within 5.
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Grade 1 Represent and solve problems involving addition and subtraction.

1. Use addition and subtraction within 20 to solve word problems involving
situations of adding to, taking from, putting together, taking apart, and
comparing, with unknowns in all positions (e.g., by using objects, drawings, and
equations with a symbol for the unknown number to represent the problem).

2. Solve word problems that call for addition of three whole numbers whose sum
is less than or equal to 20 (e.g., by using objects, drawings, and equations with a
symbol for the unknown number to represent the problem).

Understand and apply properties of operations and the relationship between

addition and subtraction.

1. Apply properties of operations as strategies to add and subtract (e.g., If 8 + 3 = 11
is known, then 3 + 8 = 11 is also known: Commutative Property of Addition. To add
2 + 6 + 4, the second two numbers can be added to make a ten, so
2+6+4=2+10=12: Associative Property of Addition). Instructional Note:
Students need not use formal terms for these properties.

2. Understand subtraction as an unknown-addend problem (e.g., subtract 10 - 8 by
finding the number that makes 10 when added to 8).

Add and subtract within 20.

1. Relate counting to addition and subtraction (e.g., by counting on 2 to add 2).

2. Add and subtract within 20, demonstrating fluency for addition and subtraction
within 10 and use strategies such as
- counting on;

making ten (e.g, 8+ 6=8+2+4 =10+ 4 = 14);

decomposing a number leadingto aten (eg,13-4=13-3-1=10-1=9);
using the relationship between addition and subtraction (e.g., knowing that

8 + 4 =12, one knows 12 - 8= 4); and

creating equivalent but easier or known sums (e.g,, adding 6 +7 by creating the
known equivalent 6+ 6 +1=12+1=13).

Work with addition and subtraction equations.

1. Understand the meaning of the equal sign, and determine if equations involving
addition and subtraction are true or false (e.g., Which of the following equations
are true and which are false? 6=6,7=8~-1,5+2=2+5 4 +1=5+2).

2. Determine the unknown whole number in an addition or subtraction equation
relating three whole numbers (e.g., Determine the unknown number that makes
the equation true in each of the equations. 8 +?=11,5=2-3,6+ 6 = ?).

Grade 2 Represent and solve problems involving addition and subtraction.

Use addition and subtraction within 100 to solve one and two step word problems
involving situations of adding to, taking from, putting together, taking apart, and
comparing, with unknowns in all positions (e.g. by using drawings and equations with
a symbol for the unknown number to represent the problem).

Add and subtract within 20.

Fluently add and subtract within 20 using mental strategies and by end of Grade 2,

know from memory all sums of two one-digit numbers.

Work with equal groups of objects to gain foundations for multiplication.

1. Determine whether a group of objects (up to 20) has an odd or even number of
members, e.g. by pairing objects or counting them by 2s; write an equation to
express an even number as a sum of two equal addends.

2. Use addition to find the total number of objects arranged in rectangular arrays
with up to 5 rows and up to 5 columns; write an equation to express the total as
a sum of equal addends.
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Numbers and Operations in Base Ten

Pre-K

Begins in Kindergarten

Kindergarten

Work with numbers 11-19 to gain foundations for place value.

Compose and decompose numbers from 11to 19 into ten ones and some further
ones by using objects or drawings, and record each composition or decomposition
by a drawing or equation (e.g, 18 = 10 + 8); understand that these numbers are
composed of ten ones (one ten) and one, two, three, four, five, six, seven, eight, or
nine ones.

Grade 1 Extend the counting sequence.

Count to 120, starting at any number less than 120. In this range, read and write

numerals and represent a number of objects with a written numeral.

Understand place value.

1. Understand the two digits of a two-digit number represent amounts of tens and
ones. Understand the following as special cases:

a. 10 can be thought of as a bundle of ten ones — called a “ten”” (e.g., A group of
ten pennies is equivalent to a dime.)

b. The numbers from 11 to 19 are composed of a ten and one, two, three, four,
five, six, seven, eight or nine ones.

The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six,

seven, eight or nine tens (and 0 ones).

2. Compare two two-digit numbers based on meanings of the tens and ones digits,
recording the results of comparisons with the symbols >, =, and <.

Use place value understanding and properties of operations to add and

subtract.

1. Add within 100, including:

adding a two-digit number and a one-digit number and adding a two-digit
number and a multiple of 10,
using concrete models or drawings and strategies based on place value,
properties of operations and/or the relationship between addition and
subtraction.
Relate the strategy to a written method and explain the reasoning used.
Understand that in adding two-digit numbers, one adds tens and tens, ones and
ones, and sometimes it is necessary to compose a ten.

2. Given a two-digit number, mentally find 10 more or 10 less than the number,
without having to count and explain the reasoning used.

3. Subtract multiples of 10 in the range 10-90 from multiples of 10 in the range
10-90 (positive or zero differences) using concrete models or drawings and
strategies based on place value, properties of operations and/or the relationship
between addition and subtraction. Relate the strategy to a written method and
explain the reasoning used.
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Grade 2

Understand place value.

1. Understand that the three digits of a three-digit number represent amounts
of hundreds, tens and ones (e.g., 706 equals 7 hundreds, 0 tens and 6 ones).
Understand the following as special cases:

a. 100 can be thought of as a bundle of ten tens - called a “hundred.”
b. Numbers 100, 200, 300, 400, 500, 600, 700, 800, 900 refer to one, two, three,
four, five, six, seven, eight or nine hundreds, and 0 tens and 0 ones.

2. Count within 1000 and skip-count by 5s, 10s and 100s. Read and write numbers to
1000 using base-ten numerals, number names and expanded form.

3. Compare two three-digit numbers based on meanings of the hundreds, tens and
ones digits, using >, = and < symbols to record the results of comparisons.

Use place value understanding and properties of operations to add and

subtract.

1. Fluently add and subtract within 100 using strategies based on place value,
properties of operations and/or the relationship between addition and
subtraction.

2. Add up to four two-digit numbers using strategies based on place value and
properties of operations. Add and subtract within 1000, using concrete models
or drawings and strategies based on place value, properties of operations and/
or the relationship between addition and subtraction; relate the strategy to a
written method.

3. Understand that in adding or subtracting three-digit numbers, one adds or
subtracts hundreds and hundreds, tens and tens, ones and ones and sometimes
it is necessary to compose or decompose tens or hundreds.

4. Mentally add 10 or 100 to a given number 100-900 and mentally subtract 10 or
100 from a given number 100-900.

5. Explain why addition and subtraction strategies work, using place value and the
properties of operations. Instructional Note: Explanations may be supported by
drawing or objects.

Measurement and Data

Pre-K

Describe and compare measurable attributes
1. With prompting and support, identify measurable attributes of objects, such as
length and/or weight.
2. Represent and interpret data.
Estimate the size of objects in comparison to a common unit of measurement,
(e.g, more/less, long/short, big/little, light/heavy).
Recognize and interpret information/symbols presented in tables and graphs.
Classify objects and count the number of objects in each category
1. Sort objects into categories according to common characteristics (e.g., color, size,
shape) and count the number of objects.

Kindergarten

Describe and compare measurable attributes.

1. Describe measurable attributes of objects, such as length or weight and describe
several measurable attributes of a single object.

2. Directly compare two objects with a measurable attribute in common, to see
which object has “more of” or “less of” the attribute, and describe the difference.

Classify objects and count the number of objects in each category.

Classify objects into given categories, count the numbers of objects in each category,

and sort the categories by count. Category counts should be limited to less than or

equal to 10 (e.g., Identify coins and sort them into groups of 5s or 10s).
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Grade 1 Measure lengths indirectly and by iterating length units.

1. Order three objects by length and compare the lengths of two objects indirectly
by using a third object.

2. Express the length of an object as a whole number of length units, by laying
multiple copies of a shorter object (the length unit) end to end; understand that
the length measurement of an object is the number of same-size length units
that span it with no gaps or overlaps. Instructional Note: Limit to contexts where
the object being measured is spanned by a whole number of length units with no
gaps or overlaps.

Tell and write time.

1. Tell and write time in hours and half-hours using analog and digital clocks.

Represent and interpret data.

1. Organize, represent, interpret data with up to three categories; ask and answer
questions about the total number of data points, how many in each category and
how many more or less are in one category than in another.

Grade 2 Measure and estimate lengths in standard units.

1. Measure the length of an object by selecting and using appropriate tools such as
rulers, yardsticks, meter sticks, and measuring tapes.

2. Measure the length of an object twice, using length units of different lengths for
the two measurements, describe how the two measurements relate to the size of
the unit chosen.

3. Estimate lengths using units of inches, feet, centimeters, and meters.

4. Measure to determine how much longer one object is than another, expressing
the length difference in terms of a standard length unit.

Relate addition and subtraction to length.

1. Use addition and subtraction within 100 to solve word problems involving lengths
that are given in the same units (e.g., by using drawings, such as drawings of
rulers), and equations with a symbol for the unknown number to represent the
problem.

2. Represent whole numbers as lengths from 0 on a number line diagram with
equally spaced points corresponding to the numbers 0, 1, 2... and represent
whole-number sums and differences within 100 on a number line diagram.

Work with time and money.

1. Tell and write time from analog and digital clocks to the nearest five minutes,
using a.m. and p.m.

2. Solve word problems involving dollar bills, quarters, dimes, nickels, and pennies,
using $ and ¢ symbols appropriately (e.g, If you have 2 dimes and 3 pennies, how
many cents do you have?).

Represent and interpret data.

1. Generate measurement data by measuring lengths of several objects to the
nearest whole unit or by making repeated measurements of the same object.
Show the measurements by making a line plot, where the horizontal scale is
marked off in whole-number units.

2. Draw a picture graph and a bar graph (with single-unit scale) to represent a
data set with up to four categories. Solve simple put-together, take-apart, and
compare problems using information presented in a bar graph.
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Geometry

Pre-K

Identify and describe shapes
1. Describe objects in the environment.
Use the names of basic shapes.
Describe the relative positions of objects using terms (e.g., up, down, over,
under, top, bottom, inside, outside, in front, behind).
2. Correctly name basic shapes regardless of their orientations or overall size.
3. Sort two-and three-dimensional shapes and objects.
Analyze, compare, create and compose shapes
1. Analyze and compare two- and three-dimensional shapes and objects in
different sizes. Describe their similarities, differences, and other attributes.
2. Create and build shapes from components (e.g, sticks and clay balls).
3. With prompting and support, compose simple shapes to form larger shapes (e.g,,
“Can these two triangles, with full sides touching, join to make a rectangle?”).

Kindergarten

Identify and describe shapes (squares, circles, triangles, rectangles, hexagons,

cubes, cones, cylinders, and spheres).

1. Describe objects in the environment using names of shapes and describe the
relative positions of these objects using terms such as above, below, beside, in
front of, behind and next to.

2. Correctly name shapes regardless of their orientations or overall size.

3. Through the use of real-life objects, identify shapes as two-dimensional (lying in
a plane, “flat”) or three-dimensional (“solid”).

Analyze, compare, create and compose shapes.

1. Analyze and compare two- and three-dimensional shapes, in different sizes and
orientations, using informal language to describe their similarities, differences,
parts (e.g, number of sides and vertices/“corners”), and other attributes (e.g,,
having sides of equal length). Instructional Note: Student focus should include
real-world shapes.

2. Model shapes in the world by building shapes from components (e.g., sticks and
clay balls) and drawing shapes.

Compose simple shapes to form larger shapes (e.g, “Can these two triangles, with
full sides touching, join to make a rectangle?”).

Grade 1

Reason with shapes and their attributes.

1. Distinguish between defining attributes (e.g, triangles are closed and three-
sided) versus non-defining attributes (e.g., color, orientation, and/or overall size);
build and draw shapes to possess defining attributes.

2. Compose two-dimensional shapes (rectangles, squares, trapezoids, triangles,
half-circles, and quarter-circles) or three-dimensional shapes (cubes, right
rectangular prisms, right circular cones, and right circular cylinders) to create
a composite shape and compose new shapes from the composite shape.
Instructional Note: Students do not need to learn formal names such as, “right
rectangular prism.

3. Partition circles and rectangles into two and four equal shares, describe the
shares using the words halves, fourths and quarters and use the phrases half of,
fourth of and quarter of.

4. Describe the whole as two of, or four of the shares and understand for these
examples that decomposing into more equal shares creates smaller shares.
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Grade 2 Reason with shapes and their attributes

1. Recognize and draw shapes having specified attributes, such as a given number
of angles or a given number of equal faces (sizes are compared directly
or visually, not compared by measuring). Identify triangles, quadrilaterals,
pentagons, hexagons, and cubes.

2. Partition a rectangle into rows and columns of same-size squares and count to
find the total number of them.

3. Partition circles and rectangles into two, three, or four equal shares, describe the
shares using the words halves, thirds, half of, a third of, etc., describe the whole
as two halves, three thirds, four fourths. Recognize that equal shares of identical
wholes need not have the same shape.
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Appendix G

Developmentally Appropriate Foundations to Support
Formative Assessment Processes

Teachers employ formative assessment processes to guide daily instruction in early learning
programs. Appropriate formative assessment processes provide data to inform classroom
instruction. Various forms of evidence demonstrating students’ progressions of learning across
content areas are utilized to personalize learning. The formative assessment process also
ensures developmentally appropriate interactions, competencies, experiences, and skills are
measured effectively.

The Formative Assessment Process and Evidence of Learning
From Policy 2510: The formative assessment process ensures developmentally appropriate
interactions, competencies, experiences, and skills are measured effectively.

The formative assessment process provides data to inform instruction, personalize learning,
and share students’ progress with families.

Implications
- Instruction is crafted based on a deep understanding of the standards and an

understanding of how student learning progresses along a learning progression. Ask
yourself: Do | have an understanding of all applicable standards for my grade level? Do
| know how to use the standards to design learning experiences that will help a student
develop an understanding of the standard?
Evidence of student learning is gathered during classroom instruction. This evidence may
include but is not limited to: student observations, observed conversations, checklists,
student interviews, student conversations, student work samples and photographs. Ask
yourself: Am | consistently looking for evident of student learning related to learning goals?
Do | use the gathered evidence to alter instruction in order to support student learning?
Do | use evidence of student learning to support individual students? Do | use evidence to
articulate individual children’s progress to families?

Observing
Investigating

s "

Documenting
Reflecting

Hypothesizing Analyzing
Planning H Evaluating

Source: http://nieer.org/pdf/Using_Anecdotals_for_Intentional_Teaching.pdf

Instructing

@ Resource Booklet for Universal Pre-K 67



West Virginia Pre-K Standards

‘Saljiuenb pue sisaquinu

usam1aqg diysuoneyas ayy spueisiapun pliyd
‘€ ylen-d

REIRIIEITS

e Ul $193/q0 JO Jaguinu ay3 S$aziugodal pliyd
‘T ylen-d

'9duanbas

1UN0D puUB SaWeU Jaguinu smouy pliyd
‘L yzew-d

'$109(qo
9AY 01 dn Sunnunod Inoylm Alruenb aziusoday

'$109/qo Auew 1eY1 1IN0 SIUNO0D ‘gL 01 dn Jaquinu

B UBAIZ ‘SJoquiAs Jaquinu yum Aliauenb yoiep
'$308[g0 031 SdN0J3 yd3ew pue s13(qo
1UN0J 01 9UapuU0dsallod BU0-0}-8UO0 3SN
=IId'W
‘puoAaqg pue oL 01 9duanbas ul unod)
-Id'W
sawep saquny
Ameuipie) pue Sununo) :sanewayiew

Sununo) jeuonduny

)Aomauledq awodng yiels peaH

spaepueis )-aid AM

9jeds Suluied Ajes

SOUWIODINO 181G PBILI/SPIePURIS J-91J A M/2[8S Sururesa A[Iey [eMSS0I)

'H xtpuaddy -

©



'slaquinu 911Im 01 suISaq pue G 01 dn sjesawnu
uaM LM ylm A1nuenb e saieidosse plyd -
‘S yiew-d

‘S|eJaWiNU BWoS a11um pue Ajnuspl 01 uiag -
-ENd'N
sawep Jaquny
fneuipae) pue Sununo)-iaquiny :sdnewayiepy

sioquinN uanlIW\

‘woJy Aeme Suiyel Se UOIDBIIGNS SpuelSIBpUN
pue 0} SUIppe Se UoIlIppe SpUeISIapUN PIIYD -
‘9 yzew-d
‘sisquinu sasedwod piyd -
7 y3ew-d
‘sannuenb pue sisquinu
usamiaq diysuonelas e spueisiapun pyiyy -
‘€ ylen-d
19S J1eWS
e Ul $309(qO JO Jaquinu 8y} Saziugodas pliy) -
T yien-d

'910ym e 01 diysuoliejas ul sued Ajpnusp| -
-0LId’'W
(61919801 1]e 9ney am op sajdde
Auew moy ‘alow g ppe pue sajdde ¢ aney am JI
“39) "Mede s129/qo Supjel Se uoleIIgNS pue
49419801 $123(qo 3uinind se uollIppe 9ZIusoday -
-8)Id'W
‘uonisod
JO JBPJO 0} palelad 1Se] pue 1siy Ajuap| -
=LAd'W
‘(S91881e41S SUUNOD
pue Sulyd1ew suisn Ag “89) s109(qo G 01 dn oy
dnoJg Jayjoue ul s123(qo Jo Jsquinu 03 jenbs
JO pue Yamay ‘ueyl Ja1eals ‘ssa) ‘iow si dnois
2UO Ul $199(q0 JO Jaquinu ay3 Jayiaym Ajuap| -
“9Nd'W
EENN
01 dn suonsanb ;Auew moy, Jamsue 013unod) -
-SId'W
's109(qo
3AL 01 8UIUN0D INoYUM Ajpuenb sziugoday -

'$109/qo Auew 1eY1 1IN0 SIUNOD ‘gL 01 dn Jaquinu

B UDAIS 'SJoqUIAS Jaquinu yum Aliauenb yoiew -
'$303[g0 031 sdN0J3 yd1ew pue s13(qo
1UN02 01 9UapuU0dsailod BUO-0}-8U0 BS -
=#Id'W
s122(q0 Jo Jaqunu 3y} 1)91 01 SunUNo)
fneulpae) pue Sununo) :sanewayiep

suonesadQ jesrdwnN

)Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

69

Resource Booklet for Universal Pre-K



'sadeys sasodwod
pue ‘saiedwod ‘saqlIdsap ‘saynuapl piyd -
‘6 yiew-d

"sadeys Jasie] wioy 01 sadeys
a1dwis asodwod ‘poddns pue sundwold yupm -
=COId' N
‘syuauodwod wol) sadeys pying pue ayeal) -
=LA’
"S91NqlI1Ie J3ylo pue
‘S9OUBJAYIP ‘SaINIRIWIS JIBY] 8qLIdSaQ 'SazIS
1UaJalIp Ul s1alqo pue sadeys jeuoisuswip
932Jy1 pue om] asedwod pue azAjeuy -
-02HId'W
sadeys asodwod pue ‘91ea.d ‘asedwod ‘azAjeuy
Anawoan :sonewayiepw
's109(qo
pue sadeys jeuolsuaWip aaJyy pue omy Los -
-6Ld'W
‘3ZIS ]]BJBA0 JO SUOIIRIUBIIO
J19Y3 Jo ssajpJedal sadeys diseq aweu A308440) -
-8LId'W
UBWUOJIAUB 31 Ul S193(q0 8yl aqisaqg -
=LNd'W
sadeys aquidsap/Ajnuapi
Answoan :sonewayiepw

sadeys Suisn pue Suifynuap| L's

‘susaned a1dwis spueisiapun pliyd
‘L Yyrew-d

'$308(q0 812J0U0D 3ulIsn
suJaned a1dwis puaixa pue ‘yeald ‘|edndng -
-LIId'N
supjuiyl dreaqas)y pue suoneiadQ :sdnewayiepw

Supjuiyl oreaqas|y '

‘SpJom guowe sdiysuolieyas pue
S$91J0391BD PJOM JO SUIpURLISIBPUN SMOYS PIIYD -

'$129(g0 JO Jaquinu Y1 1UN0d pue

$2I1-d | (3deys '8zis 40100 “§'8) S21ISII810RIRYD UOWWO0D
‘euswouayd 01 SUIPJ0OdJe S31108931eD 01Ul $103(qO LOS -
9]qeAI9SqO S9Z110891ed pue Satedwod piyd - -OLId'W
€ 12S-d eleq pue JudwaInseay :sdnewayiep uonedyisse)) L'z
)domawel] 3awWolNQ Jiels peay spiepuels )-9id AM ajess Suiuieaq Ajae3

West Virginia Pre-K Standards

70



"S1INSaJ S91LDIUNWWOD
pue ‘su0ISN|OU0d SMeIP ‘SazAjeue pliyd
‘9 12S-d
‘SyusWiiadxa
pue SU0I1ESI1ISaAUI S1INPU0 pue sueld plyd
‘S1DS-d
‘suondipald sayew
pue ‘uollewWIoUl ‘SIay1es ‘uonsanb e syse plyd
¥ 12S-d
‘euswouayd
9]1qeAlasqo $9z110391ed pue satedwod piiyd
*€10S-d
121 d41UdIdS Ul S88e3Ud PlIYD
$T1DS-d
‘(S1udAs
pue ‘swWwsIuesIo ‘sjelslew ‘s10e(qo) euswousyd
9]geAI9SQO S8QIIISaP pue SBAISSGO P1IYD
L 1DS-d

(1019 ‘sa)2h0
9J1] ‘sUOSEds ‘1I9)Ja/asned “8'9) sdiysuoie)al
pue Sjelsalew ul sagueyd aqudsap pue aiojdx3y -
-0LId"IS
‘uolyeiuasaldal ysnoiyl o Ajjeglan
1UBWUOJIAUD JeANIRU 3] 8q1IISap pue alodx3 -
-671d"2S
aspajmouy| JynudIdS
Aanbuj se 3>ua1ds :@1udaIdS
‘(ueyd 1o1paud
129)J8J ‘ainseaw ‘1sesiuod ‘asedwod ‘|AIasqo
“5'9) spJom Suizijnn Aq 31e1 oynusids ul ssesuy -
-L)dDS
"SUOI1BAIBSqO
9 eW 01 Way) asn pue sasuas aAy ayl Aynuap| -
-Gd"IS
Annbuj jo uoneznnn
Aanbuj se 3>ua1ds :@1udIdS
‘S|elslew pue s1238(qo suowe
S9JUBIBY4IP PUR SBILIB]IWIS SSNJSIP pue ai01dx3 -
-tOdIS
Aanbuj oynuaids Jo aSpajmou)] jeuoiyepunoy
Aanbuj se 3>ua1ds :@dudaIdS

Sunuoday pue uonenaiasqo L'y

‘suosiiedwod
9Yew 01 S9INQLIIIL Ul SOUBJYIP Sasn -
Juawainseaw
PJepPUBIS-UOU pUB PJRPURIS SUISN SSINGLIIIR
SnolIeA JIayl Ag $199/qo sainseaw piyd -
‘8 yiew-d

'sydess3 pue sa1qgey Ul payuasald
sjoquAs/uolrewsojul 1a1disul pue aziusoday -
(Aneay /3ysn ‘a111/81q Hoys/Suo
‘SS9]/a10W “8'9) JUsWLINSeaW JO JIUN UOWWOD
e 01 uosliedwod ul $129(qo JO 97IS 9yl 91eWNSy -
‘e1ep 12Jdisqul pue juasaiday -
-SIId'W
JyS1am Jo/pue
418Ua] Se ydns ‘s3123(qo JO SaINglilie s)gednseaud
Aynuspl ‘woddns pue Sundwodd yum - -
=H%d'W
sainquie a)jqeinseaw atedwod pue aqiiIsaq
eleq pue jJudwalnseayy :sonewsaylep

juswainseap ¢°¢

)Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

71

Resource Booklet for Universal Pre-K



'suoidIpald sayew
pue ‘UoITeWIOJUI ‘SIBYIES ‘UonSanb e syse piy) -
#12S-d

‘(ueyd ipaud
129))2J ‘ainseaw ‘1sesiuod ‘asedwod ‘DAIasqo
“3'9) spJom Suizinn Aq 3je1 oynusids ul agesuy -
=LNdIS
Aanbuj jo uonezinn :9duaNs
"SUOIINI0S WJ0ISUleIq pue suoldipald ayep -
-7 )1d"JS
Aanbuj 5ynuais jJo aSpajmou)| jeuoilepunod
Aanbuj se a>uaids :@1uaIdS

uondIpaid 'Y

) Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

West Virginia Pre-K Standards

N

7



‘Wayl punoJe pluom
3yl 1noge AISolINd pue Ul 158421ul SMoOYs piiyD -
‘LL 11v-d
'S1INSaJ S IUNWWOD
pue ‘suoISN|oU0d SMBIP ‘S1INsal SazAjeue pliyy -
9 12S-d
‘SlusWIIadxa
pue SUOIIBSIISaAUI S1INPUO pue sueld ply) -
‘S 12S-d
]P1 dUUBIdS Ul S98e3ud plIyY) -
2 10S-d
‘uoIeIIUNWWOD
pue 3upjuIyl ul AlIAleaJd sassaldxe ply) -
ZL 1w-d
‘Wayl punoJe pluom
3yl 1noge AISolINd pue Ul 158421ul SMoOYs piiyD -
‘LL 11v-d

‘sAem annesau
pue 8AIISOd Ul JUBWUOJIAUS Byl 10edwl
ued a)doad 1eyl Ssaualeme a1pdIUNWWOD) -
-LLdIS
'sdiysuonejal
pue S|elalew Ul Sagueyd aglidsap pue a401dx3 -
-0L)d IS
‘uolieluasaldal yanoiyl o Ajjeqlan
1USWUOJIAUD JRINIBU 8] 9q1I2Sap pue alodx3 -
-6)1dJS
aspajmouy| 2ynuaids Ainbuj se aduaids :@duUdIdS
'Spoylaw Jo AlaiieA e ysnodyl suoisnjdouod
pUB ‘SUOIINIOS ‘S}NSaJ 1RDIUNWWOD) -
-87d"3S
SPJOM SUIZI)1IN AQ 1Bl dYuULIdS ul 93esuy -
=LNdIS
"S9SUDS BAY a3} pualxa 0} (9d0ISoy1als ‘sseid
SulfjluSew “5'8) 5100} |RUOIIBAIBSO aJ0ldXT -
-9 )dJS
Aanbuj jo uonezinn :Anbuj se a>uasg
‘(sanbiuyoal Suinj0s
wa1qo.d) JUBWUOIIAUS BY} YIM UOIIDRISIUI
pue uonendiuew ‘uoirelojdxs ysnoayl
SdIysuoIIr]al 10843 pue 3SNED 91e31ISaAU| -
-€NdIS
"UOIIBSIISOAUI BAI1DR
YSNoJyl paiamsue ag ued eyl suonsanb sy .
-L)dIS
Aanbuj 5ynuais jJo aSpajmou)| jeuoilepunod
:Anbuj se a>uas

uonesisanu| £y

)Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

73

Resource Booklet for Universal Pre-K



‘9duspuadapul
SuISealdUl YIM Suoiows saseuew pliyd
‘8 31S-d
"SIBY10 pue §]8S Ul SUOIIOWS 853y} S9zIug0dal
pue suoIlowWs 40 d3uel peolq e sassaldx3 piyd
‘9 3S-d
"sasindwi 104309
01 A1171ge Suisealdul Ue sajesisuowap plyd
S 11v-d
‘9duapuadapul suisealdul
U}IMm JOIARYS( pUB ‘SPIOM ‘SUOIIDe Sa3euel

‘SI9UI0 pUP ]89S Ul SUONOW?S 3SaY] 8Z1uS0dal
pue suonowa Jo aguel peolq e ssaldxy -
-Gd3IS
ssaualemy-})as pue uoissaidx3-jas
3o uawdojanaq :uawdolanaq jeuonows jerros

‘syuawysidwodde ul apld pue s)ys suldojanap

% 11Y-d UMO J19Y3 Ul @2UBpYU0I SUIMOJS arelisuowsq -
‘9duspuadapul -HId3Is
SuISealdUl YIM Suoiows saseuew pliyd 1dasu0)-})9S jo Jawdojanag
L 11v-d 1dasu0)-})as :juswdo)anaq jeuonnows je1dos Jolneyag pue suonowsy Jo uone)nsay 's
"9duspuadapul "S9UIIN0J Ul Sa8ueyd
pue BAIIRINIUI SB1RIASUOWSP PlIYD - 011depe 031 UISaq pue suonisuel] aseuel -
‘0L 11v-d -Z¢Id'3S
JoIARYD(q SaUNNOJ puUe S9INJ JISEQ MO]JJ04 -
pue SuuIY3 Ul A)IgIxa) saresIsuowap pIyd - -6Md'3S
6 1LV-d siolneyag 1e120S-04d JO uoneisuowaq

Joddns 3npe jewiuiw yim
UOI1Ud1IR SUIRISNS PUB SNJ0J Sulelul_W PIIY) -
‘9 11v-d
‘9dudpuadapul Suisealdul

pue Juswdojanaq :usawdo)anaq jeuonowsy je1dos

'SYSB) pue ‘saulinol
‘SanIAIDOe JO A191IeA B Ul 9duspuadapul aseasdu| -

Y1IM S3UIINO0J pue Sa)NJ WOo04SSe)D SMO)|04 PIIYD - -Ed’3S
12 11lv-d 1dacu0)-4)9s :uawdojanaq jeuonnowsy je1dos Joineyag yuapuadapuj L's
) Jomauwel awodnQ yiels peay spiepue)s )-ai1d AN ajess Suiuieaq Ajae3

West Virginia Pre-K Standards

N



"UaJP]IYd JBYI0 YIIM SID1)JUOD BAJ0SBl
01 SIS SuIAj0S-Wwajgold d1Sseq Sasn pliyd
‘6 3S-d
"S}INPe Yim Ssuoideiaiul pue sdiysuoielal
3AINISOd sulelulew pue ul sasesUS plIyd
‘L 3S-d
J0IARY3(q
pue SuPUIY} Ul A1gIxa)} Se1esISsuoWap pliyd
6 11v-d

‘S)Npe Jeljiwey
4O A1a1ueA e WoOJ) UOIdBIIP pue dduUepINg 1daddy -
-LLNd’IS
"S12114U0D 9AJ0SaJ 01 UOISSNISIP
pue ‘asiwoidwod ‘uolreilogau 1dadde pue asn -
-9LMd"IS
uonesadoo) :juswdojanaq jeuonowsy je1dos
'suonenls
1e120s 1uaiaip 01 Ajorelsdosdde puodsay -
-9)d'3S
Ssauaiemy-})as pue uoissaidx3-}as
Jo 1awdojanag :juswdo)anaq jeuonyows je1d0s

SuIn0S Wa)qoid 1e1d0S 4'S

"S3]NJ |BUOIIRSIBAUO0D pue e10s a1elidosdde
S9SN pue ‘SMO0]104 ‘spuelsispun piyD -
% I1-d
}19S IN0Qge S3Ul}99) aAlnsod
pue S]113S UMO Ul 92Uspyu0d sassaldxa pliy) -
‘0L 3s-d
"SI9Y10 PJBMO] UJSDU0D pUR aJed $assaudxa piiyd -
£ 3S-d
"SI9Y10 puUe J]9S Ul SUOIIOWS 3S3Y] S8ZIUS0I3J
pue SUOIIOWS JO d3UBI PeOI] B S3ssaudxa pyD -
‘9 31S-d
usIppyd
J3y10 yum sdiysuolielas pue suolidelalul
3AI3ISOd sulelulew pue ul S98E3US PYIYD) -
:€3S-d
“SYNPE YlMm JoIAeYS(q
9AIeI8d00d pue 1e1Dosold ul Sagesus piyd -
¢ 3s-d
‘9duapuadapul Suisealdul
Y1IM JOIABYS(Q PUE ‘SPIOM ‘SUOIDe Sageuely -
7 71v-d

'sJjoad yum sdiyspusii) uieisns pue dojaasq -
-LINId'3S

"SI9Y10 J40) Sulied pue Ayiedws moys -
-8d'31S

‘Synpe pue

uaJipyiyd yum sdiysuonelal annisod dojsasq -
=L'Nd'3S
siolneyag 1e120S-04d JO uoneisuowaq
pue Juswdojanaq :usawdo)anaq jeuonowsy je1dos

Jolneyag 1e1d0sold €°G

)Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

75

Resource Booklet for Universal Pre-K



118S In0ge s3ul)eay) aanisod

pue S]113S UMO Ul 82UdpUu0d sassaldxa pliyd
‘0L 3S-d

‘uaipiiys

Jay10 yum Aeyd aanesadood Ul sasesus piiyd
7 35-d

‘uaJlpiyd

Jay10 ym sdiysuolielas pue suoldelaiul

9AIISOd Sulelulew pue ul Sasesus plIyd

"S3dualJadxa
SunNp pue sjeualew yum suiny ayel -
-SLd'3S
‘Aed aaneladood ur agesuy -
-7Ld'3S

€ 3S-d "S3I1IAIIDE WOOISSe]D
'SIBYI0 YHm ulol 1o a1eliul 01 S)]1S UOIIBIUNWWOD BSN -
suoldeIaUl pue Aeyd ul uoneuIdew! sasn piyd -€d'3S
€L 1LY-d uoneiadoo) :juswdojanaq jeuonowsy je1dos Ae)d annesadoo) jo seanqrmy pue Aenp 29
"SHSE] pue
"9duspuadapul SSI1IAIIDR WOO0ISSE)D JO A1alieA e ul a1edidied -
PUB SAlJBIIUL Sejeasuowsp plyy - - -8Ld'3S
0L 1LV-d uonesadoo) :uawdo)anaq jeuonowsy jerdos
‘Syse1 ul sisisiad piyy - ‘Agisuodsal
'L 11Y-d pue ‘Ajajes ‘AjInjasodind sjeusiew asn -
‘S|elJalew WooJsse)d -0LId'IS

JO aJed soyel pue sajpuey Ajeresdosdde pliyy -
‘€11v-d

Sloineyag 1e120S-0.d JO uolneiisuowaq
pue Juswdojanaq :usawdo)anaq jeuonowsy je1dos

uoneiojdx3
pue JuswaseSu3 Jo saInquNy pue AenY L'9

) Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

West Virginia Pre-K Standards

©

7



'sdnoJg Jaylo pue ‘Alunuwwod
‘Allwe} 01 BUISUOISQ JO BSUSS B Sey plIy) -
-LL 3S-d
"SIBYI0 YIm
suolelaiul pue Aeyd Ul uoieUISEWI SISN PIIYD -
-€L 11v-d
"9duspuadapul
pue BAIIRINIUI SB1RIASUOWSP PlIYD -
-0L 11v-d
‘'syse1 wiopad 0111 sarendiuew
pue pulw ul uonewlojul spioy pjyy - -
-8 11v-d

Aunwwod syl
ul saoed pue suOIRI0] 9qIISap pue Anuap| -
-€dIS
AUNWWOod e ulym
sdnoJg JO Jaquisw e Se Saneswayl Ajnusp| -
=¢aHdIS
‘(84n10n13s Ajlwey pue ‘sSensue) ‘8inind
‘Spaau 1e1dads ‘soel Yspuas “59) a1doad Suowe
SodUaJal)Ip 109dSal pue SanejlWIS puelsiapun -
-LgNd3S
‘Siaquiaw
Aunwwod Jo $9)0J4 9qIISap pue Anuap| -
-02Nd3S
‘siaquiaw Ajlwey suowe sdiysuoine)al pue
S$9]0J 9AI1DRIBIUI BY] ©QIIISIP pue puelsiapun -
-6Ld’3IS
Aunwwo) pue Ajwey
Jo agpajmou)j :jusawdojanaq jeuonowsy je1dos

Ae)d >1neweipoIdOS JO SAINGLINY pue Aujend €9

)Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

77

Resource Booklet for Universal Pre-K



'sdnoJg Jaylo pue ‘Ayunuwwod
‘AllWe) 01 BUIBUOISQ JO BSUSS Sey pPlIY) -
‘LL 3S-d
}19S IN0Qge S3Ul}99) aAlnsod
pue S]11PS UMO Ul 92Uspyu0d sassaldxa pliy) -
‘0L 3s-d
'S1S9491Ul pue
‘SUOIIOWD ‘SD13S1I91dRIRYD ‘S3IM]IGR UMO SUlAey
lenpialpul anbiun e se j1as s9z1usodal piyD -
6 3S-d
"SI9Y10 PJBMO] UJSDU0D pUR aJed $assaudxa piiyd -
:£3S-d
"SI9Y10 puUe J]9S Ul SUOIIOWS 3S3Y] S8ZIUS0I3J
pue SUOIIOWS JO d3UBI PeOI] B S3ssaudxa pyD -
‘9 31S-d
usIppyd
Jay10 yum Aed sairesadood Ui sagesus ply) -
7 3S-d
usIppyd
J3y10 yum sdiysuolielas pue suolidelalul
9AI3ISOd Ssulelulew pue ul S98E3US PlIYD) -
:€3S-d
"SYNPE YlMm JoIAeYS(q
aAIeI8d00d pue 1eidosold ul Sagesus piyd -
‘¢ 3S-d
"uoI1edIUNWWOD
pue supuIyl ul AlAIeaId sassaldxa piy) -
CL 11v-d

'S3UI199) PUR ‘Spaau ‘seapl SSaidxe 01 agensue]

uay0ds JO UoNRIIUNWWOD JBgJOA-UOU BS -
-GEMd'V13
"SBap| PuR I3PIIMOU
JO uoneluasald :3duluaisi] pue supjeads .
‘uonewJolul
193 pue diay »99S 03 JapJo ul suonssnb
Jamsue pueyse ‘Yoddns pue sundwoid yum -
-ZEMNd'V13
‘S]Ie19p 1n0ge suonsanb Sullemsue Ag eipaw
J9Y30 Yy3noJyl Jo AjjeJo paluasaid uoliewsolul
JO pnoje peaJ 1xa1 e JO Sulpuelsiapun
wJyuod ‘poddns pue sundwoud yum -
-LeNd'via
‘'sagueydxa aydnnu
ysnoJyy synpe pue siaad yiim sixa1 pue
s21do1 ¥-a1d 1n0ge SUOINBSIAAUOD BAIIRIOQR]|0D
ur arediyed ‘poddns pue sundwoid Yyupm - -
-0EMd'V13
‘uoneJoge) o)
pue uolsuayaldwo) :8ulualsi] pue supeads -
'S1IeJ1/Sd1s1e1dRIRYD
1ea1sAyd Suisn Ag ssAj@SWaYl 9914dsag -
-d3S
1dasu0)-4)9s jo uawdojanag
1dacu0)-4)9s :uawdojanaq jeuonnowsy je1dos

Supjeads 1z

) Aomauledq awodng yiels pesaH

spaepueis )-aid AM

d)eds Suluied] Aje3

Pre-K Standards

rginia

i

West V-

=]

7



'S1NS3J $91RIIUNWWO)D
pue ‘SU0ISNOU0D SMBJP ‘SNSal SazAjeue pliyd -
‘9 12S-d
1B} d41IU3I0S Ul S98e3US plIyD) -
:T1S-d
‘sAem pa1ediisiydos pue ‘pajieiap
‘3U0] AjSuUISeaIDUL Ul 4185 Sassaldxa plIy) -
‘S 117-d
‘SpJom guowe sdiysuolieyas pue
S91J0391BD PJOM JO SUIpURISIBPUN SMOYS PIIYD -
‘£J7-d
'sasodund Jo A191ieA e J0) Spiom
40 A1a1JBA BpIM B S3SN pUR SPURISIBPUN PIIYD -
‘9J1-d
‘sAem pa1edisiydos pue ‘pajieiap
‘3U0] AjSuUISeaIDUL Ul 4185 Sassaldxa plIy) -
‘§I1-d
"S3]NJ |BUOIIRSIBAUOD pue 1e1d0s a1elidosdde
S9SN pue ‘SMO]104 ‘spuelsiapun ply) -
%J1-d
"U0IIeNIS BY] JO SPUBRWSP 3y3 19aW 01 papiro.d
UOIIRWJOJUI JO JUNOWE. BY3 SalJeA plIyD) -
*€J1-d
'SIBYI0
W04} 98eN3UR] pUe UOITRIIUNWWOD X3)dW0d
AjBuisealdul 01 spuodsas pue spueisispun piyd -
‘¢I1-d
‘SIBUI0 WO

"SIX91 01 Sulpuodsal pue ‘01 peal
SU19q ‘suonesIanuod ysnoiyl palinboe saseiyd
pue spiom asn ‘poddns pue Sundwoid yupm -
-HId'v13
"S9IUBUBS
JO A191JBA B JO SUIpURISIBPUN UR MOYS -
JUBWaaJSe gJaA-unou
pue ‘sanIssassod ‘guan ‘asual 1sed Jengalll
Jieindal ‘suonisodaid yum Aouspyold moys -
Juanbaujul pue paie|os| ale
SJOJJD 1ed11eWWRIS PUR SI0JJD UOIIRIDUNUOL] -
'SUOIIeN1IS JO 9SURI B SSOJJR S1npe Aq
po03SIapuUN 3¢ 01 Y3nous Ajuesld ayediunuwo) -
-9€MNd’'V13
ysijSu3j piepueils JO SUOIIUDAUO) :@Sengue
'S3UI199) PUR ‘Spaau ‘seapl SSaidxe 01 agensue]
uax0ds JO UOIeIIUNWWOD |BgJ9A-UOU BS  «
-GENdV13
‘Seapl
pue ‘s3uiyl ‘sedeyd ‘a)doad Jeliwe) aquidssq -
-€ENd'V13
"SBap| PuR I3PaIMOU
JO uoneluasald :duluaisi] pue supjeads .
"S1X9} 01 SUIpuOdsal pue ‘0} pes
8Ul9Q ‘SUOIIBSIBAU0D Y3noJdyl pasinboe saseiyd
pue spiom asn ‘woddns pue Sundwoid yum -
-lHId'v13
"S9IUBUBS
40 A1311eA B JO SUIpURISISPUN UB MOYS -
“JUSWS3J8e gJaA-Uunou
pue ‘saAIsSassod ‘guan ‘Bsus) 1sed Jeingaldl
Jieindal ‘suonisodaid yum Aousipyold moys -
Juanbaujul pue paie|os| ale
SJOJJD 1ed11eWWRIS PUB SI0JJS UOIIRIDUNUOL] -
"SUOIIBNLIS JO d3URJ B SSOJIR Synpe Ag
po03SIapuUN 3¢ 01 Y3nous Ajuesld ayediunuwo) -

93engue) pue UOIIRIIUNWWOD 01 SPUsLIe PlIY) - -9€7d’'v13
L I1-d ysijSu3j piepueils JO SUOIIUDAUO) :DSengue] **panunuo) sunjeads L'z
) Aomawies awodnQ yiels peay spiepue)s )-ai1d AN ajess Suiuieaq Ajae3

79

Resource Booklet for Universal Pre-K



‘sAem paiedisiydos pue ‘pajieiap
‘3u0] AjduIsealdul Ul J19s sassaldxe ply) -
S 111-d
‘Sumay
-91/8U1]193A101S 43n04yl 81n1dNIIS dAIRIIBU
4O SulpuelSIBpUN U S31BJISUOWSP PIIYD -
#7117-d
‘sAem pa1ediisiydos pue ‘pajieiap

“1X31 JRUOIRWIOJUI UR JO J0IRIISN]]I pue Joylne
JO S3)0J ay3 auyap ‘woddns pue Sundwoid yup -
-Zd'V13
‘(32eQ 03 U0 WO
‘BW11 e 1R 95ed BUO “8'9) peal 848 SH00( MOy
9zI1US028J PUB 300( B JO IBA0D }2B(g PUR JBAOD
1u04) 9yl Aynuapl ‘woddns pue Sundwoud yup -
-LIMId'V13
“1X31 JeUOIBWIOUI UB Ul SPJOM UMOUNUN In0ge
suonsanb yse ‘woddns pue sundwoid yum -
-0MdV13
X321 AJeJall] B Ul J01RJISN])I pUR Joyine
JO S3)0J ay3 auyap ‘woddns pue Sundwoid yup -
-6OId'V13
X1 AJRJD1I] B Ul SPJOM UMOUUN INOge
suonsanb Jamsue ‘poddns pue sundwoud yupm -
-4’13
2in10NJ1S pue Yyeu) :Suipedy
“1X3] JeUOIe_WIOUI UR JO S]IR1ap 11818J pue d1do]
urew ay3 Aynuspl ‘woddns pue sundwodd yim - -
-Gd'V13
X2}
Jeuollew.ojul Ue Ul Sjie1ap 1noge suolsanb
Jamsue pueyse ‘Yoddns pue sundwoid yum -
A A AE]
x91 AJBJS1I) B Ul 3UI119S pUPB ‘SIUBAD ‘Sialdeieyd
Anuapi ‘woddns pue Sundwoid yup -
-EOd'V13
RNCIWSETEN)
ul $21403s 1918 ‘Woddns pue sundwoud yupm -
-aOOId'vV13
x93 AJRJS1I) B Ul SjIe19p 1noge suonsanb
Jamsue pue yse ‘poddns pue sundwoid yupm -
-Id'V13
s]ielag pue seap| A9)] :Suipeay
‘S]Ie13p pue Adeindoe
3WOS Y1IM 1Xa1 WOoJJ S81401S Jeljiwe) 11918y -

‘3U0] AjSuUISeaIDUL Ul 4185 Sassaldxa plIy) - -HId'V13
6 J1-d Aduany4 :suonepuno4 Suiusea Ajaeg foelan sumneley Mois 'z
) Jomauwel awodnQ yiels peay spiepue)s )-ai1d AN ajess Suiuieaq Ajae3

Pre-K Standards

rginia

i

West V-

o

8



‘punos
JO S1UBWISAS J3)eWsS JO pasodwod SI 83ensue)
u2y0ds 1Byl SSaUIBME S91RJISUOWSP P1IYD

‘L 117-d

‘PJOM B UI pUNOS SulUUIgaq 8yl aiednday -
'S31qeAs 01Ul spJom aiesedas -
'SpJom SulwAys 8dnposd pue aziugoday -
JUBWUOJIAUD
3U1 Ul spJom uayods 1o spunos Ayusp| -
-AIMd'Y13
ssaualemy
Jea180jouoyd :suonepunod sSuiuiea Aje3 Aoerai
7ulId 1eIUSWUOIIAUD YlIM PaIRIDOSSE
SPJOM pue BWEeU UMO 1By} 9ZIUS0Y -
EIENE]
1eJ9AS Y1IM PIIRIDOSSe SPUNOS 9yl MOUY -
-INd’Y13
uousod3y piom
pue sJluoyd :uolnepunog Suiuiea Ajiez foesann]

uonejndiueyy aSenSue |'g

‘(sp1dap uonensny
Ue 191 3Y3 Ul Bapl 4o ‘Sulyl ‘eoeyd ‘uosiad 1eym
“3'9) Jeadde Asy1 yo1ym Ul 1x81 Jeuoiewoul
33 pue suonesIsn)) usamiaq diysuoneal
3yl aquassp ‘voddns pue sundwoid yupm -
-SIMIdV13
EERIETIETNC]
UMO S,UBJp]IYyd 03 d1e1aJ Sa1101S AJelall] Jeljiwe)
Ul SJ91dBIeYd JO S9dUBLIadxa pue SainjusApe
3yl moy ssnosip ‘poddns pue sundwoid yupm -
-7Ld’'v13
‘(s121dap uonessn))l ue AJ01s e Ul Juswow
1eym “g'9) Jeadde Asyl yoiym ul Aois Asesall
33 pue suonesisn)) usamiaq diysuoneal
3yl aquassp ‘voddns pue sundwoid yupm -

-EMId'V13
seap| pue aSpajmouy| o uoneiSajuj :Suipeay **panunuo) Sun)aiay A101s 'L
)Jomauwied] dawWoIINQ Mels pesH spaepueis )-aid AM 9)eds Suluied] Aje3

81

Resource Booklet for Universal Pre-K



'SJ9119] Y1IM Pa1RID0SSe SPUNosS 1284109 saanpoud
pue 1ageydie syl JO S19113] SauNUBP! PIIYD

€ 11n-d

19geydie oyl JO SI9119) 9sed
-Jamo] pue Jaddn awos sweu pue aziusoday -
uld JO 1IUN B 9JB SPJIOM pUB SPJOM
WwJ0oj 01 padnoJs aJe SJ911d) 1Byl 9ZIUS0daY -
"'98eSSall e SAaAu0d julld
pue ‘Wonoqg 031 doy pue 1yslJ 03 Ya] WoJ) SaAowW
jund se yons jund Jo s1deduod pueisispun -
‘Bulueaw SABAUOD
Sunum 1eyl sulpueisiapun ue ajellsuowaq -
‘AMuspuadapul s300q
1B SU00] pue 3ulpeas pajeys ul 1saialul moys -
-MHId'Y13
s1da@3u0) julid :uonepunod Sujuiea Ajeg Axerdn]

ssauasemy dnaqeydyy L'6

"S3UIUBIW By} 1IN0 3ullde

AQ uOI1D® 1BI3USS SWES 3yl SUIQLIDSIP SQJaA

Suowe SuluesWw ysinduisig ‘sutuesw Jisyl pue
SPJOM Udamiag SUOIauu0d ajl1-1eal Ajnuap| -

's91s0ddo pue SaAI3d3(pe PUR SQJBA SUILINDD0
Ajpuanbaly Jo Suipueisiapun syellsuowaq -

“Juasaidal $9140891eD 3y S1d9dU0D 3Y] JO 9SUSS
e UIeS 0] $31108918d 01Ul S393[J0 UOW WO WOS -

‘SpJom guowe sdiysuolielad pue ss1408a1ed
plom ai01dxs ‘poddns pue sundwoid yum -

-0%7d'v13
asn pue uonisinboy Arejnqedop :agensue **panunuo) uonejndiuey agensue L'g
JyAoMmawel4 dwodinQ Jieis peay spiepuels )-ai1d AM ajess Suiuieaq Ajae3

Pre-K Standards

rginia

i

West V-

N

8



19qeyd]e ayi Jo SI91d) ased
-J9MO] pue Jaddn swos sweu pue 3z|usoday -
7uid JO J1UNn e aJe SPJIOM pue SpIom
W0} 01 padnoJs ale Sis1ia] 1By} 9ZIUS0d9Y -
"98essaul e sAanuod juiid
pue ‘wo10qg 01 doy pue Y31 01 3] WOI} SSAOW
qund se yons wund Jo s1deduod pueisispun -
‘Buiueaw sAsAu0d
SunlIM 1Byl SulpuelsSIapun ue syelsuowaq -
‘AMuspuadapul s300q
18 3U00] pue ulpeal paJeys Ul 1saiajul Moys -
-\OId'v13
s1da3u0) julid :uoijepunod Suiuiea Aje3 Aoeidn]
uld 1RIUSWIUOIIAUS Y1IM PaIRIDOSSe
SPJOM pue BWEU UMO JI19Y} 9ZIUS0J3Y -

‘(und EIENE]
4O SUOIIUBAUOD) S34oM Julid MOy UIBA0S ey} 1BJ9ASS Y1IM PIRIDOSSe SPUNOS 8yl MOUY -
Sa1nJ ayy pue (auld jo suonouny) pasn sijund -1NId'Y13
MOY JO SUIpUPRISIBPUN UB S31RISUOWSP PlIYD) - uoIusoddYy
2 1I1-d pAo\ pue saluoyd :Suiuied Apez foeran aspajmouy] JuLid Z°6
) Aomawies awodnQ yiels peay spiepue)s )-ai1d AN ajess Suiuieaq Ajae3

83

Resource Booklet for Universal Pre-K



‘Sysew paiednsiydos Ajguisesioul

‘SIe18p Jeuonippe apinoid 01
paJisap se suolndidsap 01 sAe)dsip 1ensia Jaylo
JO sSuimelp ppe ‘woddns pue Sundwoid yup -
-HENd’'V13
seap| pue agpajmou)]
JO uonejuasaid :suluied Ajae3 Aoesann
"SIX91 J0 ‘@2uslIadxa ‘U0ISSNISIP SUIsn
(pus ‘@)pplw ‘BuluuISaq) JapJo 1enuanbas ul
1X91 91BJJeu 03 SUIlIM pUB ‘SUIIRIP ‘SUIMeIp JO
uoneulquiod e asn ‘poddns pue sundwoid yum -
44 LB AE]
"SIX31 40 ‘@IuslIadxa ‘uoIssndsIp suisn 21doy
9yl 1noge uonewJsojul swos Ajddns pue swey -
"S1X81 Alojeur|dxa/aAewloul
950d W0 03 SUILIM pUB ‘SUITRIP ‘SUIMBIP JO
uoneulquiod e asn ‘poddns pue sundwoid yum -
-LeHd'v13
"SIX91 JO ‘@2usliadxa ‘UoISSNISIp Suisn }00(q JO
51d01 8yl 1noge aduasajald Jo uoluido ue 91elS -
‘PapN]dUL SI PASSNISIP SUlaq 1xa1 3y 4O
aweu ay1 4o 21do1 aya yaiym ui sadaid uoluido
950dW 0 03 SUIlIM pUB ‘BUIIRIP ‘SUIMBIP JO
uoneuiquod e asn ‘poddns pue sundwoid Yyipm - -

8uisn sasodind Jo A1o14eA e J10) Sa1JM PYIYD - -0ZHd'v13
19 111-d sasodind pue sadA1 1xa] :Sunim Suisodwo) 1oL
) Jomauwel awodnQ yiels peay spiepue)s )-ai1d AN ajess Suiuieaq Ajae3

Pre-K Standards

rginia

i

West V-

<
=]



‘Sysew paiednsiydos Ajguisesioul

"'uo1Isanb e Jamsue 01 sedUSLIBdXS WO
uonewJojul 1edas ‘poddns pue sundwoid yipm - -
=-LIHd’V13
‘(wayy 1noge suoluldo ssaldxs pue
Joyine 91140AB) B AQ $300Q JO Jaqwnu e a101dxd
“3'9) Ae1d SuLINp SunIM pue yoieasal paieys
ur aredpiyed ‘uoddns pue adueping Yyipm - -
-9Z)d'vV13
9Spajmou)| Juasaid pue pjing 01 Y24easay :Suntim
‘(s1001 1R18IP
a1enidosdde Ajjeruswdolanap ‘pues ‘siayew
‘S1ouad “8'9) S|elslew pue $100) SUlIM JO
Aauen e a1ojdxs ‘woddns pue aoueping yum -
-GIHd’vVi13
SunLi Jo uoingusig pue uoIPNpo.d :Sunim
DWeU 1SIU 1M -
‘SpJom
Jelniwe) awos a1um Ajpuspuadapul 01 1dweny -
'Seapl J0 ‘seaualadxa ‘sa1403s ‘S12a(qo Juasaldal
01 SJ8119) pue sain1oid ‘sadeys ‘sa)qquids asn -
‘Bunuied pue ‘Suimelp ‘SulllIm 404
S)003 s1eIndiuew pue pjoy 03 dus Jsouid e 3sn -

8uisn sasodind Jo A1o14eA e 10) S31JM PYIYD - -NNd'v13
:9117-d | Sunumpuey :suoijepunod suiuiea Ajae3 foeidy] uondnpoid 0L
)yJomawel4 awodng yels peay spaepuels )-3id AN ajess Suiuieaq Ajae3

85

Resource Booklet for Universal Pre-K



"S9]2SNW ]]BWS JO UOIIRUIPIOOD pue

‘(8urde) pue ‘Suiddiz ‘Suiuonng “8'e) S)1Ys
d19y-419s yum Aljige pasessdul syeisuowaqg -
-8L)d’'Hd
(51001 1eUSIp s1elidosdde
Aeruswdo)ansp ‘pues ‘sisyiew ‘sjpusd “88)
S|el91eW pue S)001 SullIm Jo Alsiiea e aJojdx3 -
-LL)d’'Hd
"(13Y18801 s8)zznd
Sumnd pue ‘sJOSSIDS Ylm SUI1IND ‘spesq yim
SUIBU1IS ‘S320]q YUM SuIpiIing “8'8) SjuswaAowW
puey suisoddo Jo asn pue UOI1eUIPJO0D
puey-aAs Jo AdeJndde pasessdul ajeiisuowsq -
-9Ld’Hd
‘(S)isusin 8unes
pue ‘siswwey ‘sis)dels ‘s1ossios “5'9) 1001
9sn pue arendiuew 03 10J1U0D pue ‘A1I9IXap
‘U1sua43s ‘AJIjIge pasealdul ajessuowsq -

‘UI8UBJIS 0JIU0D SUISBBIDUI S31RJISUOWSP PIIYD) - -SLId'Hd
'€ dind-d jJusawdojanaq 1010 dul4 uoleuIp100) IISN| Jjews 1010y aul4
)domawel] 3awWolNQ Jiels peay spiepuels )-9id AM ajess Suiuieaq Ajae3

Pre-K Standards

rginia

i

West V-

©
[~e]



‘91doad
J3Y10 pue $193(q0 YIIM SUOndeIaIUl pue uoilow
9pINg 01 uoiew.Jojul jenidadiad sasn ply) -
T dNd-d
'$3)2SNW 9848] JO UOIIRUIPIO0D

‘(8124011 e 1epad J1eq e a1y “8'9) Sysel wioped
A@Adaye 03 S129(qo 01 UoIIR)al Ul AP0 aA0 -
%L d’'Hd
‘suolldelaul SulNp 9deds s 91doad
Jay31o pue Apoq UMO JO SSauaseme ajessuowaq -
-€LMId’'Hd
‘(saumpnus Aejd pue ‘quaswdinbs Suipl ‘weaq
doueleq “§'9) 8duUeleq pasealdul sessuowsq -
-ZId’'Hd
‘(3124011 B BUIpLI pue 11eg B SUMIY
JO 8udUNOQ ‘U ‘Sulyaled ‘suimolyl ‘suind
“5'9) sallAloe JedisAyd Jo asuel e uoj $193[q0
SUISN Ul 11P{S pue UOoIleUIPJ00D J0Jow dojBAsg -
-LLMd’'Hd
‘(Surddoy pue
‘Suiqwid ‘sutuund ‘surdds ‘e31aep Aljigow Jo
Jieydiaeaym e suljjedoud ‘Suidem “8:9) sallAlde
1ed1sAyd Jo a3uel e 10J |043U0d JojoW dojanag -

pue ‘Y18uaiIs |0J1U0d Ssa1RIISUOWSP PIIYD - -0L)Id 'Hd
'L dNd-d juswdo)anaq 1010 SSOID UOIIRUIPI00) 3)ISN|Y 351€7 11030 SSOID
)IoMawel4 w0330 el peay spaepueis )-aid AM a)jeds Sujusea Ajae3

87

Resource Booklet for Universal Pre-K



'Saunol pue sadideld A1ajes
Jeuosiad JO 95pa)MoUy| SaleJISUOWSP PIIYD -
‘9-dInd

"S9INJ pue Saulinol
Ayajes Jo sduepodwl 8yl JO SulpurisIapun ue
a1esiunwwod ‘Woddns pue sundwold yupm -
-G)d’Hd
‘(f1ajes uernsapad
‘S91NJ SNQ ‘SILIP 84y “S'9) saunnol pue sanl
A19JeS AIUNWWOD pUB WO0JSSe]D MO1j04 -
-#")d’Hd
'suonenls
ajesun pue njwJey o1 Ajareudosdde puodsay -
-€)d’Hd
“(UDINS ANA W ‘SUSIS
d0OL1S “8'9) Jaduep Sunedipul SJoquAS 8zIuS029Y -
-¢HId’'Hd
‘(s198ued1s pue ‘9YIq ‘aly ‘sng “59)
S|P pue ‘Sawes ‘sali01s A1ajes ul areddiyed -
-L)d’'Hd
sadoeld Majes

sadoeid Mayes

‘SHgey
3u11ea puUB S8J10YD POO4 SNoniLINU jowold
d1ay 12yl S)11YS pue as8pamouy sdojsasp pliyd -

‘(uolelapow a3paIMoUX IR ‘Ayljeayun
Jo Ayyesy se pooy ysinsunsip “8'9) suqey
SuIea pue $J10Yd POOo4 SnomiINu jowold
d1ay 18Y3 S111S pue 98paIMouy Sjeisuowsq -
-671d’'Hd
‘(Spuey ysem 0} Saw}
arelidoidde “8'8) saunnol Ayyesy 4o sduepodul
33 JO 3ulpuelSIBpUN UR 21RDIUNWWOD) -
-89d’'Hd
"SSaULY 9dUBYUS 0} J9PJO Ul S3I1MIAIIR 1edIsAyd

:6-dINd paJin1dnJisun pue paJnioniis ul aedpiued -
SIS 8Jed -L)d’'Hd
-J]9S pue auaI8Ay Jeuosiad saresisuowsp plyd - ‘AMuspuadapul
H-dind (Spuey Sulysem pue ‘Sul1a]101 ‘Y1831 Sulysnuq
'$3]2SNW 984e] JO UOIIRUIPIO0D ‘BUISSaIp “8'8) Syse1 aJed euosiad sejdwo) -
pue ‘Yisuails 10J1Uu0d SaleIISUOWSP PIYD - -9"d'Hd
‘1-dWd judwdojanaq ynesH judwdojanaq yrjesH
)domawel] 3awWolNQ Jiels peay spiepuels )-9id AM ajess Suiuieaq Ajae3

Pre-K Standards

rginia

i

West V-

o]
[>o]



"$1d2du0d pue Sulle8)
JO seapl ssaidxa 01 JUSWAAOW 9AIIRAID SN -
-9Nd YUY
1SN Ul
WUYIAYJ pue 1eaq Jo suloired 1Ualoyip 01 9A0W -
-Gd Y
JUBWANOW dAIRAI) :SMY YL

‘(8)f1s pue odwal “§9) SlUBWS)D
1eaIsnw ysnoayl pieay pue 1194 Sl 1eym ssaudxy -
=#NdUVY
"SJUaWINIISUl 1edISsnW
]eUOIPBIIUOU pUB JRUOIIIPRIY UM JuUBWIadX] -
-ENdUY
‘(1eaq e 91eald
0} 3JN1BU WOJ) SWI SUISN pUe ‘SusWnIISul
Jeaisnw sule)d ‘Surdde)d “89) sj001 pue
sanbiuydal Jo A1alieA B 4Snodyl dIsnw a1eal) -
=OIdHY
‘(skeyd Jssuy pue ‘Suisuls
‘Bulua1Sl] “8'9) SallAIDe dISNW Ul aleddiled -
-NdUY
JISnpy :SUY 3yl

)Aomauledq awodng yiels pesaH

spaepueis )-aid AM

ajess Suiuieaq Ajae3

89

Resource Booklet for Universal Pre-K



‘(Aydessoroyd
pue ‘soiydess 1ensip ‘SuImMas ‘poom ‘sjelisrew
Jednieu ‘Aepd “89) sWwnipaw 1UsIBHIp SuIsn
sanbiuydal pue ‘saunixal ‘s1010d aJoydx3 -
LA dY
}JOMBIR UMO S,9U0 9q1IdsSaqg -
-0LId Yy
's109(0ud We Jo A1alien e ul 9duaisisiad
puUB 8Jed 91RJISUOWSP pue ‘Ajpuspuadapul
yJom ‘uerd 01 A1ljige SuimoJs e a1eisuowsqg -
= 6)1d v
JOMLIB SAI1B31D YSN0JY) 93P31MOUY
pue ‘sedusliadxa ‘seapl a1edIUNWWO) -
-8d'uv
‘(Sunuied pue ‘Sundinds ‘Suimelp “8's) yiomue
BAI1ERJD Y3N0JY) SSUI193) pue SIysnoyl ssaudxy -
=[N YUY
S1Y jensip :s3iy a3yl

) Aomauledq awodng yiels pesaH

spaepueis )-aid AM

ajess Suiuieaq Ajae3

West Virginia Pre-K Standards

o

9



‘(8uryron
Se |elslew Jo auoydals) e se yd0]q e “8'8) Aeid
Jo4 sdoud 218840 pue Soleudds Aeyd puaixe
01 Aeyd onjoquwiAs pue uonejussaidal aznnn -
-SIdUY
‘(so1qgey pue ‘syaddnd
‘sdoud ‘sedald swn1sod “§'9) Aeyd pusiaid ul
S|el91eW JO 9sN 3yl ysnodyy AlAneasd moys -
=7NdUY
‘98paimouy| pue
‘S9OUBIIRAX3 ‘SBUI99) ‘Seap! 91BdIUNWWOD pue
A101S e 1191 01 S193[gO pue ‘suoiioe ‘angojelp asn -
-EIdAY
(S100PINO pue ‘Sy20]q
‘ease Ae)d dnewelp 8yl Ul Sisquaw Aylunwwod
pue Ajiwey “59) $9]0J SNOLIRA 210]dXd 0}
Aeyd puaiaid jo A1aiea e ul a1edidiued -
=AY
Ae)d dnneweaq :s1y ayL

)Aomauledq awodng yiels pesaH

spaepueis )-aid AM

ajess Suiuieaq Ajae3

g1

Resource Booklet for Universal Pre-K



92

West Virginia Pre-K Standards @»



@» Resource Booklet for Universal Pre-K

93



Steven L. Paine, Ed.D.
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